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This source book provides teachers with units of study designed to fulfill common core
standards appropriate for grades 1-3. Use it to inspire your lessons and provide fun, challenging
activities that expand young people’s self-esteem and foster social skills. Teachers can work
through this material sequentially to provide a broad scope of learning, or draw from it to
inspire and enhance other curricula.

The Numi Foundation would like to thank all the writers and educators of open-source materials
that have inspired and/or contributed to this collection of lessons.
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Home and Community
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Your Home

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn words and movements to “I am a Strong and Mighty Tree.”

e Students will learn how to say new words in Vietnamese, Spanish, Chinese, Japanese
and Korean

e Students will talk about their homes and draw pictures

MATERIALS

Book: Houses and Homes around the World, by Ann Morris
Journals

Crayons

Pencils

Map of Oakland/East Bay/Bay Area

Map of the world

Preparation:

e Learn words for hello in Vietnamese, Spanish, Chinese, Japanese and Korean.

e Have blank journals and drawing materials ready.

e It may be helpful to have written the students’ names on the front covers of the journals
before distributing if not all of the students are able to write their names.
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Background Info:

Movement Verse to Begin and End Class
(Teacher Uses Gestures for The Children to Copy)

[ am a strong and mighty tree,

No howling wind will conquer me.
My roots reach deep into the ground,
They hold me up,  won'’t fall down.
My trunk is strong and big and round,
My bark is skin, it wraps me round.
My branches reach into the air,

A home for birds from everywhere.
My flowers blossom blissfully,

They offer nectar to the trees.

[ am a strong and mighty tree.

No howling wind will conquer me.

Procedure:

Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

Continuing in circle, play a name learning game. First child says their name. Teacher
repeats it. Children clap hands once. Second child says their name. Teacher repeats
second name followed by first. After teacher says these two names, the children clap
twice, rhythmically. This process continues around the circle with teacher reciting
names in reverse order and children clapping one time for each name recited. When the
teacher forgets, the children help by reciting their names in order again. This continues
until teacher has recited the name of the last child.

Children sit. The teacher asks if children or their family speak other languages at home.
(The school says that Vietnamese, Spanish, Chinese, Japanese and Korean are spoken at
home, there may be more. Today learn how to say hello in each language spoken at
home. Have class repeat.

The teacher asks the children where they were born. (Teacher is looking for a
geographic location.) Show places on the map when possible. Where do they live now?
With whom do you live? What chores does each person do in your home? Teacher can
say where s/he lives and with whom s/he lives.

The teacher should read a picture book or show photos of houses around the world.
One book suggested: Houses and Homes (Around the World)written by Ann Morris and
illustrated by Ken Heyman.
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e Children are asked to draw their home inside and out. Distribute new, blank journals to
students. Their drawings for this curriculum will be kept in a book (main lesson book
style) or journal throughout this course.

e Students title or label drawing. Unfinished drawings and writing may be finished in
second class of week.

e Finish lesson with name circle game followed by recitation of hello in many languages
and then ending verse.

Wrap up:

Be sure each child’s name is written on the front cover of her/ his journal. Teach children
how and where to put their journals and drawing utensils. Tell them that they will do it the
same way every day.

Daily Assessment:

Teacher observation

Student response and participation

Completion of drawing with labels (some students may need more time)

Notes/Feedback:
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Your Food
STANDARDS
2.41.
OBIJECTIVES
e Students will learn about where commonly eaten foods come from
e Students will learn about foods eaten in different places in the world
MATERIALS
e Book
e Photos of food, or real food
e Journals
e C(rayons
e Pencils
Methods:
Discussion and drawings in journals.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.
e Asawarm up exercise, play a simple circle game, such as, ask one child to step away and

close their eyes. Have children pass an item, for example, a stone behind their backs to
the next child until teacher says stop. Then without giving away the name of the child
who has the object, the chosen child has three tries to guess which child has the stone
behind their backs.

Ask each child who speaks another language to say hello, goodbye, and how are you?,
count from 5-54 and please in that language. Have the class repeat.
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o The teacher will lead a discussion about the food the children eat at home, how it is
produced and how it gets to their home. Ask what their favorite foods are. Ask what
foods it is important to eat to be healthy.

e Finish the lesson by each child sharing their drawing and reciting the words they
learned to speak in another language and saying the class verse.

Assessment:
The children will draw pictures of the food they eat at home either on a plate, growing at a

farm, being transported from the farm, or being sold at the market. The children will write
a title for their drawing and then write two sentences about their drawing.

Notes/Feedback:
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Where Do You Sleep? What Do You Eat?

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn each other’s names

e Students will see where different countries are located on the map
e Students will learn about food eaten in the U.S. and beyond

MATERIALS

Journals

Crayons

Pencils

Pictures of foods from around the world

Books about food around the world (for the teacher)
Map of Bay Area

World Map

Procedure:
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse

and movements.
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Repeat name game until teacher has learned the children’s names by heart. Ask if some
students would also like to try repeating the names of everyone in the class.

Continuing in the languages practiced last week. Have class recite after leading child,
hello in their home language. Next have children teach group how to say goodbye in
their home languages.

Children sit. Ask children where they sleep in their home, on a bed, a futon, a mat? Do
they use blankets, pillows?

Then ask the children what they eat at home? Are there special foods they eat for
festivals or holidays? Are there foods they eat that people in their family’s native
country eat? What are these? Where do these foods come from? Store, farm, home
garden. Have pictures of food from around the world, including places that the children
are from, but also other places. Some good examples are: tortillas, sushi, falafel, pasta,
gyros, etc.

The teacher should read a book about different foods that people eat around the world
or show photos of people eating around the world.

The children should create a drawing of the food they eat at home in their journals.
Again, first grade should title or label drawing. Help students with spelling names of
foods that may be hard to spell.

e (lass should finish with name game followed by recitation of hello and goodbye in
several languages and then ending verse.
Wrap up:

Ask who remembers the clean-up procedure from Lesson 1. Consider appointing monitors
each day (or each week) to collect journals, to collect pencils, to collect crayons, etc. and put
them in their specific locations.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:

10
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Who Are The People Who Live In Your Home?

STANDARDS
CCSS: R1, R7,SL.5

OBIJECTIVES

e Teacher and students will continue learning names of the students in the class
e Students will continue learning new words in target languages

e Students will talk about their families and who lives in their homes

MATERIALS
e Journals
e C(rayons
e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.
Repeat name game until teacher has learned the children’s names by heart.

Continuing in the languages practiced last week. Have class recite after leading child,
hello and goodbye in their home languages. Next have children teach the group to say
please in their home languages.

e Ask the children if they have younger siblings, friends, or other family members who
live at home with them. Have children describe them. Do they older or younger
siblings? Where are they in the family? (Such as oldest son (or brother); or first-born
daughter) Are they as tall as the child who is speaking? What things can they do or not

11
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do? Can they speak as well as the child speaking? What languages are spoken at home?
Some children may also want to include their pets, as well.

In their journal, have children draw and label the siblings or friends in their home.

Class should finish with name game followed by recitation of hello, goodbye, and please,
in several languages and then ending verse.

Wrap up:

Continue clean -up process from Week 1.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawings including labels.

Notes/Feedback:

12
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Family Tree

STANDARDS
CCSS: R1, R7, SL.5

OBIJECTIVES

e Students will identify and touch artifacts from the natural world

e Students will document what they have learned by drawing these objects in their journals

MATERIALS

e Large sheets of paper

e (lue (or glue sticks)

e C(rayons

e Pencils

e Materials to represent family members

Procedure:

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

e As awarm up exercise, play a simple circle game, such as, ask one child to step away and

close their eyes. Have children pass an item, for example, a stone behind their backs to
the next child until teacher says stop. Then without giving away the name of the child
who has the object, the chosen child has three tries to guess which child has the stone
behind their backs.

Continuing in the languages practiced last week have class recite after leading child,
hello, goodbye, and please, in their home language.

13
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e The teacher should bring objects from nature to represent family members of the
children. (Or, if time allows take the children outside for 10 minutes to collect stones,
twigs, flowers, weeds, and other natural items. Students could also just be taken on a
short walk around the block and the teacher and/or students can point out natural
elements of the landscape, including the sun, the sky, trees, etc. Since the lesson is about
trees, natural and family, the children can also spend some time looking at trees).

e Explain to children what a family tree is, drawing connection to real trees, and have
them draw a large tree on a large paper and then glue the objects—feathers, small
rocks, leaves, twigs, flowers, etc.,, on their family tree. **This can be a collaborative
project to be displayed in the hall or office for school. **Guided by the teacher, the
students can talk about how the structure of a tree is like the structure of the family.

e (lass should finish with recitation of hello, goodbye, and please, in several languages and
then ending verse.

Wrap up:
Continue the same clean-up procedure from previous lessons. Possibly appoint new
monitors.

Daily Assessment Unit Assessment
® Teacher observation e Students show their family tree
e Student response and participation to a partner, small group or

® Completion of drawing with labels whole class and say who is

presented by each part

Notes/Feedback:
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Your Neighborhood

STANDARDS
22.11.

OBJECTIVES

Students will learn about their neighborhoods
Students will learn map skills by drawing maps of their communities

MATERIALS

Journals
Crayons
Pencils

Methods:
Discussion, drawing, and writing in journals.

Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

As a warm up exercise, play a simple circle game, such as, ask one child to step away and
close their eyes. Have children pass an item, for example, a stone behind their backs to
the next child until teacher says stop. Then without giving away the name of the child
who has the object, the chosen child has three tries to guess which child has the stone
behind their backs.

Ask each child who speaks another language to say hello, goodbye, and how are you? and
count from 5-54 in that language. Have the class repeat.

The teacher will lead a discussion about the neighborhoods the children live in and who
else lives there. Do the children know any of their neighbors? Are there stores they

15
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shop where people know them or their families? Do they know the letter carrier or
other people who work in the neighborhood?

e The children will draw a picture of people in their neighborhood, label the picture and
write two sentences about the subject.

e Finish the lesson by each child sharing their drawing and reciting the words they
learned to speak in another language and saying the class verse.

Assessment:
Students discuss what most neighborhoods have in common.

Teacher observation.

Notes/Feedback:
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Autobiographical Timeline

STANDARDS

2.1

OBJECTIVES

Students will consider important events in their lives and how one event has often led
to another

MATERIALS

Large drawing or flipchart paper, crayons, pencils, journals

Methods:
Create timelines to be displayed around the room.

Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

As a warm up exercise, play a simple circle game, I SPY. The teacher will begin by
saying, “I spy with my little eye...” For example, “something red with stripes.” One ata
time the children will look around the room and guess until someone guesses correctly.
Ask each child who speaks another language to say hello, good bye, how are you?, count
from 5-54, and my name is, in that language. Have the class repeat.

4. The teacher leads a discussion about taking the big things that happen in our lives
and putting them on paper in order of time that they happened, on a timeline. The
timelines will be displayed around the room and should include birth date of the child,
and approximate dates and years for other important events through the present. Other

17
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events might include moving to Oakland, starting school, the birth of a sibling or a big
trip. Teach the words “autobiography,” and “timeline” by breaking them down into their
parts. “Auto” means “self,” “bio” means “life,” and “graph(y)” means “writing. For the
word “timeline,” it might be useful to talk about the words “linear” and “chronological.”
Calendars and clocks might be useful realia, and can help illustrate the way we break
time down into component parts.

e I[f time permits, discuss what constitutes “big events.” Ask some clarifying questions,
such as “Would eating breakfast each day be a big event?” “Learning to ride a bike?”
“Welcoming a new baby brother?” “The passing of a grandparent?” Include some
examples that might be somewhat ambiguous in order to fuel more discussion, such as a
birthday party, or getting a new toy that s/he always wanted. Children should take out
their journals, draw and label a big event in their lives.

e Finish the lesson by each child sharing their drawing and reciting the words they
learned to speak in another language and saying the class verse.

Assessment:

Teacher observation
Student timelines

Notes/Feedback:
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Oakland Timeline

STANDARDS
2.1.3

OBIJECTIVES
e Students will learn about the significant events in the history of Oakland and learn
about how cities, like people, grown and change over time

MATERIALS

e Copy of an Oakland Timeline for the teacher

e Large drawing or flipchart
e Paper

e C(rayons

e Pencils

Methods:

Discussion about the history of Oakland and the creation of a large timeline to display in the

class.

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

e As a warm up exercise, play a simple circle game, I SPY. The teacher will begin by
saying, “I spy with my little eye...” For example, “something red with stripes.” One ata
time the children will look around the room and guess until someone guesses correctly.

e Ask each child who speaks another language to say hello, goodbye how are you?,count
from 5-54, and my name is, and I am ? years old, in that language. Have the class repeat.

19
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e The teacher leads a discussion about the history of Oakland and tells the class that they
will create one timeline for Oakland similar to the timelines they created for
themselves.“How are cities like people?” “How is the history of a city” similar to and
different than the history of a person?”

e Finish the lesson by each child sharing their drawing and reciting the words they
learned to speak in another language and saying the class verse.

Assessment:

If time permits, the children should take out their journals and write two sentences about
the history of Oakland.

Notes/Feedback:
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Clothing
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Your Clothing

STANDARDS
CCSS: R1,R7,SL.5

OBIJECTIVES

e Students will continue to practice new vocabulary in other languages

e Students will see, touch and learn about natural (and possibly synthetic) fibers

e Students will consider what type of fibers their own clothing and that of their
classmates are made from

MATERIALS

Include all materials; please be thorough
e Samples of cotton, silk, and wool

e Journals

e C(Crayons

e Pencils

Methods:
Discussion, story, drawing in journals.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse

and movements.

22
NUMI Curriculum: Social Studies, Identity and Self-Esteem Grade 1-3



e As a warm up exercise, have children, one at a time, say the name of the person across
the circle from them. Then that child says the name of a person to either side of the first
child. This continues around the circle until each child’s name has been said.

e Continuing in the languages practiced last week. Have class recite after leading child,
hello, goodbye, please, thank you, you're welcome, and Happy Birthday, and yes and no, in
several languages.

e The teacher begins by asking what the children’s clothing is made from. Then the
teacher will bring out samples of cotton, silk, and wool. Perhaps bring out some
synthetics or cotton blends, as well, since most children will likely have clothing that is
not always natural fibers. After the children feel the samples, they may realize that their
clothing is made of these fibers. The teacher will explain where cotton and wool come
from and then tell the Chinese story of silk included in the teacher supplement. Discuss
the difference between natural and synthetic fibers. Perhaps teach the word “synthetic,”
meaning “put together from other parts.” Additional possibly extension: how does color
get to be different colors?

e The children will draw a picture from the story in their journals and label.

e (lass should finish with recitation of hello, goodbye, please, thank you, you’'re welcome,
Happy Birthday, yes, and no in several languages and then ending verse.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing with labels

Notes/Feedback:
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Clothing ll: Different Climates and Cultures

STANDARDS
2.0

OBJECTIVES
e Students learn about clothing from different places and cultures, as well as variations in
clothing within this culture

MATERIALS

e Photos of clothing around the world, journals, crayons and pencils

Methods:

Discussion and drawing in journals.

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

e As a warm up exercise, play a simple circle game, I SPY. The teacher will begin by
saying, “I spy with my little eye...” For example, “something red with stripes.” One ata
time the children will look around the room and guess until someone guesses correctly.

e Ask each child who speaks another language to say hello, goodbye, how are you?, count
from 5-54, and my name is, and I am 2 years old, in that language. Have the class repeat.

e The teacher will begin a discussion of what clothing the children wear when it is hot,
when it is cold, and when it is raining. With photos or a picture book, the teacher will
show children photos of people around the world in various clothing. The teacher will
review with children what was said in the previous class about where fabrics come from

24
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and which are better for the environment. For example, cotton is heavily sprayed with
pesticides and such so that it can harm the environment, whereas, organic cotton does
not harm the environment because it is not sprayed. The teacher should also talk about
synthetic fabrics, such as rayon, nylon and polyester,; as well as cotton/rayon blends, etc.
as many items of commonly worn clothing are made from these fabrics.

e The teacher may also want to talk about particular items of clothing for particular
occasions. S/he may ask “Would you wear a swimsuit to a wedding?” “Pajamas to play
soccer?” “A raincoat to the beach?” etc. The teacher can also ask students to describe
what they are wearing today, and what their favorite clothes are, using words for color,
fabric, length and style.

e The children will draw in their journals people dressed in different kinds of clothing.
They will label or write sentences about their drawing.

e Finish the lesson by each child sharing their drawing and reciting the words they
learned to speak in another language and saying the class verse.

Assessment:
The children will draw in their journals people dressed in different kinds of clothing. They

will label or write sentences about their drawing.

Notes/Feedback:
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Clothing III

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn about different types of clothing worn around the world
e Students will learn to identify different types of fabrics/ fibers
e Students will discuss what types of clothing we wear for different locations/ occasions

MATERIALS

Include all materials; please be thorough:
e Photos of clothing around the world
e Journals

e C(rayons

e Pencils

Methods:
Discussion and drawing in journals.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse

and movements.

e As a warm up exercise, have children, one at a time, say the name of the person across
the circle from them. Then that child says the name of a person to either side of the first
child. This continues around the circle until each child’s name has been said.

26
NUMI Curriculum: Social Studies, Identity and Self-Esteem Grade 1-3



e Continuing in the languages practiced last week. Have class recite after leading child, in
their home language. Next, have a child teach the class, to sing Happy Birthday, in their
home language.

e The teacher will begin a discussion of what clothing the children wear when it is hot,
when it is cold, and when it is raining. With photos or a picture book, the teacher will
show children photos of people around the world in various clothing. The teacher will
review with children what was said in the previous class about where fabrics come from
and which are better for the environment. For example, cotton is heavily sprayed with
pesticides and such so that it can harm the environment, whereas, organic cotton does
not harm the environment because it is not sprayed. Since it is highly likely that some of
the children will not be wearing natural fibers, the words “synthetic,” “rayon,” “blended”
etc. should also be taught. Teacher can ask “What is your favorite clothing?” “What
clothing do we wear for different occasions, such as going to school, playing outside
(and/or playing particular sports), weddings, swimming, and in bed, etc.?” For a fun
extension, the teacher can also ask: “Would you wear a swimsuit to bed?” “Would you
wear sneakers to go swimming?” “Would you wear pajamas to school?” etc.

e The children will draw in their journals people dressed in different kinds of clothing.
They will label or write sentences about their drawing.

e (lass should finish with recitation of hello, goodbye, please, thank you, you're welcome,
Happy Birthday, yes and no, in several languages and then ending verse.

Daily Assessment Unit Assessment
Teacher observation Ask each child to identify the type of fabric
Student response and participation one article of her/ his clothing is made of.

Completion of drawing

Notes/Feedback:
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COTTON AND WOOL Teacher Supplement
HISTORY
Cotton is a plant, it grows wild in many places on the earth, but it has been known about,
cultivated and put to use by people of many lands for centuries.
Scientists and historians have found shreds of cloth or written reference to cotton dating back at
least seven-thousand years. The oldest discovery was made in a Mexican cave, where scientists
unearthed bits and pieces of cotton bolls and cloth. Archaeologists have also found cloth
fragments in the Indus Valley of India (Pakistan) dating about 3000 B.C. In 1500 B.C., cotton was
referred to in a Hindu Rig-Veda hymn mentioning "threads in the loom." It is generally believed
that the first cultivation of cotton was in India, though it grew wild in several locations around
the world. People living in Egypt's Nile Valley and across the world in Peru were also familiar
with cotton.
Cotton was grown by American Indians in the early 1500's, documented from sightings by the
Coronado expedition 1540-42. The Spaniards raised a cotton crop in Florida in 1556.
Cotton Trivia: “White Gold” is a historical and appropriate term for cotton, the natural fiber
which continues to play an important role in the United States economy.
In England, in the early 1700's, during the height of the British Empire, it was against the law, to
either import or manufacture cloth from cotton. These laws were enacted to protect the
powerful English sheep and wool industry of that time. These restrictions also kept the cotton
industry from expanding to the American Colonies. However, by the early 1600's, cotton had
been introduced to North America and in 1607 the first seed was planted by colonists along the
James River in Virginia.
The colonists had the ability to produce much cotton but were
restricted by the mechanical know-how. It was Samuel Slater, an
English mill worker, who changed this by migrating to America in 1790
and building the first American cotton mill from memory. With the ==
development of the cotton mill, Eli Whitney saw the need for a faster
means of removing the lint (cotton fibers) from the seed. In 1793, he
patented a machine known as the cotton gin. This invention
revolutionized the way lint was separated from the seed. Up to that EOTI‘OHGIH
time, for centuries, the separation process had all been done by hand. With Whitney's gin,
short for the word engine, lint volume was increased for each worker from 1 Ib. To 50 Ibs. per
day.
Harvesting the cotton by hand was another limitation of productivity. An experienced laborer
could pick approximately 450 pounds of seed cotton (cotton removed from the plant with seeds
intact) by hand per day. A picking device was first patented in 1850 and a stripper (a machine
that strips both open and unopened bolls and trash from the plant) in 1871. In the early 1930's,
after years of development and change, the Rust Brothers of Mississippi used a one row
mechanical cotton picker (a machine that used revolving spindles or barbed points to grab and
puII the cotton from the open boll) of their design to pick approximately 8,000 pounds of seed
f cotton in one day. This was quite an
improvement in  cotton  harvest
efficiency.

- Sitioirjy ot ECloititiom
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THE PLANT

There are several species of “wild cotton” (cotton that grows uncultivated ) in the world. They
have been found in Australia, Africa, Arizona, Central America, Lower California, Brazil, Mexico
and other tropical countries and islands. Because of problems related to their refinement, they
are not economically feasible to use. Through genetic assistance and breeding, today’s cottons
have evolved from these “wild” sources and are more processing friendly.
Currently, there are five prominent types of cotton being grown commercially around the
world. They are Egyptian, Sea Island, American Pima, Asiatic and Upland. Because of their
need for a long, sunny growing period with at least 160 frost free days they are grown between
latitudes 45 degrees north and 30 degrees south. The major producing countries within this
region are the United States, Peoples Republic of China, India, Pakistan and Republic of
Uzbekistan. Also, Brazil, Australia, Egypt, Argentina, Turkey, Greece, Syria and others produce
significant, but lesser amount
In the U.S. there are fourteen major cotton growing
states that produce Upland cotton. They are
Alabama, Arizona, Arkansas, California, Georgia,
Louisiana, Mississippi, Missouri, North Carolina,
Oklahoma, South Carolina, Tennessee, Texas and
Virginia. Some cotton is also grown in Florida,
Kansas and New Mexico. American Pima cotton is
grown in Arizona, California, New Mexico and Texas.
Gotton Beit All of these states form a region in the United States
known as the Cotton Belt and have three things in
common, lots of sunshine, water and fertile soil, very important to growing a good cotton crop.

Upland cotton being the most common type in the U.S. has a staple length (length of fiber) of
13/16 to 1 % inches. The American Pima has a staple length of 1 5/16 to 1 % inches. These
plant types grow and mature at different rates and lengths of time, but basically mature within a
30 day period of each other.

Cotton plants have a general time frame in which they grow and produce after planting
(introducing the seed to moist soil). With ideal conditions, the planted cotton seed will
germinate (to begin to grow) or sprout and emerge in about five to ten days. The first 2 leaves
that are visible on the young cotton plant are seedling leaves called cotyledons
(cot-a-lee-dons). They are useful for absorbing sunlight into the plant. The sunlight is then
converted through a process known as photosynthesis, into nourishing carbohydrates that will
help the plant grow.

In about two to four weeks they turn over the photosynthetic task to true leaves (leaves
produced subsequent to the cotyledons) which continue the feeding process for the duration of
the plants life. The plant continues to grow, adding leaves and height, and in approximately five
to seven weeks, small flower buds called squares(a small flower bud covered with fringed
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leaf-like parts called bracts) will appear on the cotton plant. As this square develops, the bud
swells and begins to push through the bracts until it opens into an attractive flower. Within
three days, the flower will pollinate (the transfer of pollen from the anther to the stigma of the
same or another flower) itself, change from a creamy white or yellow color to a pinkish red, and
then wither and fall, exposing a small, green, immature cotton boll (a segmented pod containing
32 immature seeds from which the cotton fibers will grow). This boll is considered a fruit
because it contains seeds. As the fibers continue to grow and thicken within the segmented
boll, it enlarges until it becomes approximately the size of a small fig. Now, the cotton fibers
have become mature and thickened with their primary growth substance, cellulose (a
carbohydrate, the chief component of the cell wall in most plants). An average boll will contain
nearly 500,000 fibers of cotton and each plant may bear up to 100 bolls

I &

CottonJourney.com; P.O. Box 811; Hanford, CA 93232
Email: admin@cottonsjourney.com
Phone: 1-800-698-1888; 1-800-698-1888

Wool
From Wikipedia, the free encyclopedia

e

Long and short hair wool at the South Central Family Farm Research Center in Booneville,
Arkansas
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Wool section, Walcha show. The creamy fleeces on the left are crossbred wool.

Wool is the textilefiber obtained from sheep and certain other animals,! including cashmere
from goats, mohair from goats, giviut from muskoxen, vicufia, alpaca, camel from animals in the
camel family, and angora from rabbits, [¢tation needed]

Wool has several qualities that distinguish it from hair or fur: it is crimped, it is elastic, and it
grows in staples (clusters).”! The term wool is usually restricted to describing the fibrous protein
derived from the specialized skin cells called follicles in sheep.

Shearing

Fine Merino shearing Lismore, Victoria

Main article: Sheep shearing

Sheep shearing is the process by which the woollen fleece of a
sheep is cut off.

After shearing, the wool is separated into four main categories:
fleece (which makes up the vast bulk), broken, bellies, and
locks.®! The quality of fleeces is determined by a technique
known as wool classing, whereby a qualified person called a
wool classer groups wools of similar gradings together to maximize the return for the farmer or
sheep owner. In Australia and New Zealand, before being auctioned all Merino fleece wool is
objectively measured for micron, yield (including the amount of vegetable matter), staple
length, staple strength, and sometimes color and comfort factor.

Scouring

Wool straight off a sheep, known as "greasy wool"® or "wool in the grease", contains a high
level of valuable lanolin, as well as dirt, dead skin, sweat residue, pesticide, and vegetable
matter. Before the wool can be used for commercial purposes, it must be scoured, a process of
cleaning the greasy wool. Scouring may be as simple as a bath in warm water, or as complicated
as an industrial process using detergent and alkali, and specialized equipment.’® In commercial
wool, vegetable matter is often removed by chemical carbonization.™ In less processed wools,
vegetable matter may be removed by hand, and some of the lanolin left intact through use of
gentler detergents. This semi-grease wool can be worked into yarn and knitted into particularly
water-resistant mittens or sweaters, such as those of the Aran lIsland fishermen. Lanolin
removed from wool is widely used in cosmetic products such as hand creams. Wool has to be
cleaned for a long time because it is so thick. Wild sheep were more hairy than woolly. Although
sheep were domesticated nine to eleven thousand years ago, archaeological evidence from
statuary found at sites in Iran suggests that selection for woolly sheep may have begun around
6000 BC,17 with the earliest woven wool garments having only been dated to two to three
thousand years later."® Woolly-sheep were introduced into Europe from the Near East in the
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early part of the 4th millennium BC. The oldest known European wool textile, ca. 1500 BC, was
preserved in a Danish bog.™!

Prior to invention of shears - probably in the Iron Age - the wool was plucked out by hand or by
bronze combs. In Roman times, wool, linen, and leather clothed the European population; the
cotton of India was a curiosity that only naturalists had heard of; and silk, imported along the
Silk Road from China, was an extravagant luxury. Pliny the Elder records in his Natural History
that the reputation for producing the finest wool was enjoyed by Tarentum, where selective
breeding had produced sheep with a superior fleece, but which required special care.

In medieval times, as trade connections expanded, the Champagne fairs revolved around the
production of wool cloth in small centers such as Provins; the network that the sequence of
annual fairs developed meant that the woollens of Provins might find their way to Naples, Sicily,
Cyprus, Majorca, Spain, and even Constantinople.”?® The wool trade developed into serious
business, the generator of capital. In the thirteenth century, the wool trade was the economic
engine of the Low Countries and of Central Italy; by the end of the following century Italy
predominated, though in the 16th century Italian production turned to silk.?® Both
pre-industries were based on English raw wool exports - rivaled only by the sheepwalks of
Castile, developed from the fifteenth century - which were a significant source of income to the
English crown, which from 1275 imposed an export tax on wool called the "Great Custom". The
importance of wool to the English economy can be shown by the fact that since the 14th
Century, the presiding officer of the House of Lords has sat on the "Woolsack", a chair stuffed
with wool.

Economies of scale were instituted in the Cistercian houses, which had accumulated great tracts
of land during the twelfth and early thirteenth centuries, when land prices were low and labor
still scarce. Raw wool was baled and shipped from North Sea ports to the textile cities of
Flanders, notably Ypres and Ghent, where it was dyed and worked up as cloth. At the time of
the Black Death, English textile industries accounted for about 10% of English wool
production;®! the English textile trade grew during the fifteenth century, to the point where
export of wool was discouraged. Over the centuries, various British laws controlled the wool
trade or required the use of wool even in burials. The smuggling of wool out of the country,
known as owling, was at one time punishable by the cutting off of a hand. After the Restoration,
fine English woollens began to compete with silks in the international market, partly aided by
the Navigation Acts; in 1699 English crown forbade its American colonies to trade wool with
anyone but England herself.

A great deal of the value of woollen textiles was in the dyeing and finishing of the woven
product. In each of the centers of the textile trade, the manufacturing process came to be
subdivided into a collection of trades, overseen by an entrepreneur in a system called by the
English the "putting-out"” system, or "cottage industry", and the Verlagssystem by the Germans.
In this system of producing wool cloth, until recently perpetuated in the production of Harris
tweeds, the entrepreneur provides the raw materials and an advance, the remainder being paid
upon delivery of the product. Written contracts bound the artisans to specified terms. Fernand
Braudel traces the appearance of the system in the thirteenth-century economic boom, quoting
a document of 1275 The system effectively by-passed the guilds' restrictions.

Before the flowering of the Renaissance, the Medici and other great banking houses of Florence
had built their wealth and banking system on their textile industry based on wool, overseen by
the Arte della Lana, the wool guild: wool textile interests guided Florentine policies. Francesco
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Datini, the "merchant of Prato", established in 1383 an Arte della Lana for that small Tuscan city.
The sheepwalks of Castile shaped the landscape and the fortunes of the meseta that lies in the
heart of the Iberian peninsula; in the sixteenth century, a unified Spain allowed export of
Merino lambs only with royal permission. The German wool market - based on sheep of Spanish
origin - did not overtake British wool until comparatively late. The Industrial Revolution
introduced mass production technology into wool and wool cloth manufacturing. Australia's
colonial economy was based on sheep raising, and the Australian wool trade eventually
overtook that of the Germans by 1845, furnishing wool for Bradford, which developed as the
heart of industrialized woollens production.

A World War I era poster sponsored by the United States Department of Agriculture
encouraging children to raise sheep to provide needed war supplies.

Due to decreasing demand with increased use of synthetic fibers, wool production is much less
than what it was in the past. The collapse in the price of wool began in late 1966 with a 40%
drop; with occasional interruptions, the price has tended down. The result has been sharply
reduced production and movement of resources into production of other commaodities, in the
case of sheep growers, to production of meat. 22123124

Superwash wool (or washable wool) technology first appeared in the early 1970s to produce
wool that has been specially treated so that it is machine washable and may be tumble-dried.
This wool is produced using an acid bath that removes the "scales" from the fiber, or by coating
the fiber with a polymer that prevents the scales from attaching to each other and causing
shrinkage. This process results in a fiber that holds longevity and durability over synthetic
materials, while retaining its shape.*

In December 2004, a bale of the world's finest wool, averaging 11.8 micron, sold for $3,000 per
kilogram at auction in Melbourne, Victoria. This fleece wool tested with an average yield of
74.5%, 68 mm long, and had 40 newtons per kilotex strength. The result was SAUD279,000 for
the bale.l? The finest bale of wool ever auctioned sold for a seasonal record of 269,000 cents
per kilo during June 2008. This bale was produced by the Hillcreston Pinehill Partnership and
measured 11.6 microns, 72.1% yield and had a 43 Newtons per kilotex strength measurement.
The bale realized $247,480 and was exported to India.?”

During 2007 a new wool suit was developed and sold in Japan that can be washed in the
shower, and dries off ready to wear within hours with no ironing required. The suit was
developed using Australian Merino wool and it enables woven products made from wool, such
as suits, trousers and skirts, to be cleaned using a domestic shower at home.[?®!
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All About Me
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FOUNDATION
Celebrating People, Planet & Possibility

Let Me Tell You What | Like To Do!

OBIJECTIVES
e Children speaking to the group about what they like to do

MATERIALS
e Journals
e C(rayons
e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse.

e Have each child tell the group something about what they like to do.
e Have children draw and write in journals about what they like to do.
e Finish lesson with verse.

Notes/Feedback:

35
NUMI Curriculum: Social Studies, Identity and Self-Esteem Grade 1-3



/N UM i
FOUNDATION
Celebrating People, Planet & Possibility

When | Grow Up!

OBIJECTIVES
e (hildren speaking to the group about what they will be when they grow up

MATERIALS
e Journals
e C(rayons
e Pencils

Procedure:
e Begin with forming a circle with the children. Recite verse.

e Have each child tell the group something about what want to be when they
grow up.

e Have children draw and write in journals about what they want to be when
they grow up.

e Finish lesson with verse.

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Timeline

STANDARDS
CCSS: R1,R7,SL.5

OBIJECTIVES

e Students will learn the word “timeline” and how it is composed of two parts

e Students will discuss what kinds of events might or might not be included on a timeline
e Students will draw their own timelines

MATERIALS
Include all materials; please be thorough.
e Large paper

e C(rayons
e Pencils
Methods:

Discussion and creation of a personal timeline.

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

e As a warm up exercise, the children will sit on the floor and pass a stick or feather to the
right around the circle while the teacher counts. When the teacher reaches 10, the child
holding the object will move to the center of the circle. The game continues until all
children are in the center.
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e Continuing in the languages practiced last week. Have class recite after leading child, in
their home language. Next, have a child teach the class, to say mother and father in their
home language.

e The teacher will explain what a timeline is and show a sample created by the teacher.
S/he can ask what the two parts of the word “time” and “line” are, perhaps drawing
them on the board. She can emphasize that timeline events are usually really specific,
begin (and perhaps end) on a particular day. So, “starting school” is a timeline event,
but “attending school today” is not.

e Then, the children will begin to create their own timeline by starting with their birthday
and adding events up to the present, using approximate dates, such as moving to
Oakland, starting school, the birth of a sibling, or a big trip. Children can brainstorm a
list of “important” events in people’s lives. Some other ones are moving to a new home
(and/or country), learning to ride a bicycle, “graduating” from kindergarten, getting a
pet. If the teacher believes the students are prepared for it, s/he can also include sad
events, such as the death of a relative or pet, being in an accident, divorce of parents,
and other life-changing events. The teacher should have a list of the children’s birthdays
on hand. This project may be used for display outside the classroom.

e Before beginning, the teacher may also want to ask students some general questions

about what does/ does not go on a timeline, such as “Would eating breakfast today go
on your timeline?” “Would playing outside go on your timeline?” etc. (Asking both yes
and no questions).

e Have class recite after leading child, hello, goodbye, please, thank you, Happy Birthday,
yes and no. Next, have the children sing, Happy Birthday in a new language, and then
close with ending verse.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Building Self-esteem |

OBIJECTIVES

Sharing compliments with classmates

MATERIALS

e Paper strips

e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse.

e Foreign language activity—Phrases such as, “I like (something) in several languages.

e Begin activity—The Compliment Game

e Have each child draw the name of a classmate and then ask them to write down
something they like about that classmate.

e After reviewing all the compliments, making sure all are appropriate, read them aloud

to the class (anonymously if you like). This will surely remind them of what makes them
special and unique.
Have children write in their journals about the compliment(s) that were paid to them.

Finish lesson with verse.
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Notes/Feedback:

FOUNDATION
Celebrating People, Planet & Possibility

Building Self-esteem Il

OBIJECTIVES

® (Questionnaire
e Discussion

e Journals

MATERIALS

e C(Copies of questionnaire
e Journals

e C(rayons

e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse.

e Foreign language activity—Phrases such as, “I like (something) in several languages.
Print out the page below (or in Teacher Supplement) and give to children or read to
them.

e Have the children answer the questions below. Some may need help reading and
writing answers on the paper.
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e Then see what the children have answered by asking for volunteers as you read each

question.

e Then discuss how we are each different and like or dislike different things.
e Have the children write in their journals about the things they like and/or dislike.

e Finish lesson with verse.
Journal Work Lesson Plans

Have them start a personal inventory journal! The object is to get them to understand their likes
and dislikes, that they are good at some things and not so good at others, and -- it's all ok!

School Subjects
1.1 like

2.1 do not like
3.1am good at
4.1am not good at
5. 1am good at this subject, but | do not like it:
6. | am not good at this subject, but I like it:

Activities
1.1 like
2.1 do not like

3.1am good at
4.1 am not good at
5. 1am good at this activity, but | do not I|ke it:

6. | am not good at this activity, but I like it: .

7. | prefer being involved in individual activities or group activities

Food Preferences

1. | like to eat

2.1 do not like to eat .

3.1do____ donot eat a balanced diet. (Check one.)
Relaxing

1. | relax by

2. | like relaxing alone

or with other people ____ . (Check one.)

3. After this activity, | always feel calm and peaceful.

NUMI Curriculum: Social Studies, Identity and Self-Esteem Grade 1-3

___.(Check one.)
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Building Self-esteem Il

OBIJECTIVES

Questionnaire
Discussion
Journals

Procedure:

Begin with forming a circle with the children. Recite verse.

Foreign language activity—Phrases such as, “I like (something) in several languages.
Print out the page below (or in Teacher Supplement) and give to children or read to
them.

Have the children answer the questions below. Some may need help reading and
writing answers on the paper.

Then see what the children have answered by asking for volunteers as you read each
question.

e Then discuss how we are each different and like or dislike different things.

e Have the children write in their journals about the things they like and/or dislike.
e Finish lesson with verse.

Notes/Feedback:
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Manners
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Celebrating People, Planet & Possibility

Manners Simon Says

STANDARDS
CC1.3

OBJECTIVES

Discussion, play, “Simon Says”

Procedure:

Begin with forming a circle with the children. Recite verse.

Warm-up Activity—Teacher leads a hand-clapping rhythm for the children to copy.
Foreign Language—Practice, “please,” and “thank you,” in one or more of the languages
represented.

Talk to the children about manners and being polite.

Use a reformed version of the old game "Simon Says" to talk to children about how to
say "please" and "thank you." Instead of using the words "Simon says" as the qualifying
words, use the word "please" as the qualifying word; meaning, children should only
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follow you if you first say "please.” Those who follow your action without your saying
"please"” are out of the game. Remember to thank the children after each action.

® Finish lesson with verse.

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Manners Chutes and Ladders

OBIJECTIVES

e Discussion, play, “Simon Says”

Procedure:

e Begin with forming a circle with the children. Recite verse.

e Warm-up Activity—Teacher leads a hand-clapping rhythm for the children to copy.

e Foreign Language—Practice, “please,” and “thank you,” in one or more of the languages
represented.

e Talk to the children about manners and being polite.

e Use a reformed version of the old game "Simon Says" to talk to children about how to
say "please” and "thank you." Instead of using the words "Simon says" as the qualifying
words, use the word "please" as the qualifying word; meaning, children should only
follow you if you first say "please." Those who follow your action without your saying
"please” are out of the game. Remember to thank the children after each action.

® Finish lesson with verse.

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

How Do Your Actions Affect Other People?

STANDARDS
2.0

OBIJECTIVES
e Students learn how their actions affect others
e Student learn to feel empathy

MATERIALS

e Teacher Supplement
e Journals

e C(rayons

e Pencils

Methods:

Story, “The Boy Who Cried Wolf,” discussion, drawing and writing in journals.

e Begin with forming a circle with the children. Recite verse. Ask children to copy your
gestures and speak the verse one phrase at a time after you.

e Foreign language activity—Practice saying, “How are you?” in one or more of the
languages represented in the group.

e Begin activity by telling or reading the story of the The Boy Who Cried Wolf.
e Then discuss how the boy’s actions affected the people of the village. Have the children
think of times their actions, positive or negative affected a group.Teach the words
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n «u

“caring,” “sympathy,” and “sensitive.” Ask students to tell (or act out) examples of how
they are or could be caring, sympathetic and sensitive. Also describe some scenarios,
and ask if the behavior is positive or negative. For example, someone falls and hurts
themselves on the playground. Other students gather around and laugh. Another
example, a new student arrives at school. What could the other students do to help that
student feel welcome? Also ask about times the students felt either helped or hurt by
another person. Identify the specific helpful/ hurtful action, and, in the case of the
latter, what could have been done differently. Possibly also how to respond when
someone acts in a hurtful way towards someone else.

e Drawing and writing in journals about how their actions affect others.

e Finish lesson with verse.

Assessment:
Teacher-led discussion about empathy. Students discuss how empathy feels and when they
have felt they needed to someone to empathize with them.

Notes/Feedback:
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A Sense of Place
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FOUNDATION
Celebrating People, Planet & Possibility

Human Characteristics of Familiar Places

STANDARDS
CC1.5

OBIJECTIVES
e Discuss school and the human characteristics
e Large paper drawing to be displayed

MATERIALS
e Large paper
e C(rayons

Procedure:

e Begin with forming a circle with the children.

e Discuss schools full of people/human beings. The people who are in the
school make it a school.
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e Have the children create large paper drawings of their school filled with
children and adults.
e Finish lesson with verse.

Notes/Feedback:
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Human Characteristics of Familiar Places Il

STANDARDS
CC1.5

OBIJECTIVES

e Discuss the Farmer’s Market or another market

MATERIALS
e Large paper
e C(rayons

Procedure:

e Begin with forming a circle with the children.

e Discuss Farmer’s Markets or other markets full of people/human beings. The people
who are in the market fill it with their humanity or human characteristics.

e Finish lesson with verse.

Notes/Feedback:
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Shelter
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Shelter

OBIJECTIVES
® Discussion with photos of shelters around the world
® Drawings

® Writing in journals

MATERIALS

Photos of shelters
e Journals

e C(rayons

e Pencils

Procedure:

Begin with forming a circle with the children. Recite verse.

Foreign language activity—Learn vocabulary related to housing.

Teacher asks children what is shelter? What kinds of shelter can they describe?
Teacher shows photos of housing around the world.

Have children draw shelters and write in their journals why shelter is necessary.

Finish lesson with verse.

Notes/Feedback:
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Shelter Il

OBJECTIVES

® Discussion with photos of shelters in cold climates
® Drawings

® Writing in journals

MATERIALS

e Teacher Supplement

e Materials to create igloos
e C(rayons

e Pencils

Procedure:

Begin with forming a circle with the children. Recite verse.

Foreign language activity—Learn vocabulary related to housing.

Teacher asks children what kind of houses people need in cold places like Alaska. Why?
Tell a teacher-created story about life in an igloo.

Have the children create an igloo. Display.

Finish lesson with verse.
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Notes/Feedback:
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Shelter Il

OBJECTIVES

® Discussion about shelters in hot, dry climates with drawing

® Writing in journals

MATERIALS

Teacher Supplement
Journals

Crayons

Pencils

Procedure:

Begin with forming a circle with the children. Recite verse.

Foreign language activity—Continue vocabulary related to housing and farming.
Teacher asks children what kind of houses people need in hot, dry places like Mali in
Africa. Why?

Tell a teacher-created story about life in a hot, dry place where water is scarce.

Have children draw and write in their journals about living in a hot, dry climate.
Finish lesson with verse.

Notes/Feedback:
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Shelter IV

OBJECTIVES

® Discussion

® Drawing

® Writing in journals

MATERIALS

Teacher Supplement
Journals

Crayons

Pencils

Procedure:

Begin with forming a circle with the children. Recite verse.

Foreign language activity—Continue vocabulary related to housing.

Teacher asks children what kind of houses people need in hot, dry places like Mali in
Africa. Why?

Tell a teacher-created story about life in a hot, wet place where too much water is a
problem.

Have children draw and write in their journals about life in a hot, wet climate.

Finish lesson with verse.

Notes/Feedback:
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Shelter V

OBJECTIVES

Discussion followed by shelter building with classroom materials.

MATERIALS

e Paper

e (Cardboard

e Popsicle sticks

e Glue

e Tape

e Other recycled materials.

Procedure:

e Begin with forming a circle with the children. Recite verse.

e Foreign language activity—Phrases about houses in languages represented in class.

e With a supply of paper, cardboard, popsicle sticks, and other re-cycled materials, have
children build models of shelters.

e Finish lesson with verse.

Notes/Feedback:
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Holidays, Seasons and Culture
Grade 1-3

/N U M
FOUNDATION
Celebrating People, Planet & Possibility

This lesson source book exposes students to a wide range of creative, multi-cultural educational
experiences based on holidays, seasons, and culture. Students explore cultural and seasonal
celebrations and expressions of the seasonal cycles in a manner that meets the expressed
curriculum standards of the state of California

Students will develop an appreciation for a diverse spectrum of cultures through exposure to
elementary language phrases, food, dress, customs, and poetry. To foster personal connection,
students will explore their own familial and ancestral connections to other cultures, and share
these examples with the class.

The Numi Foundation would like to thank all the writers and educators of open-source materials
that have inspired and/or contributed to this collection of lessons.
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Autumn Holidays
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Halloween Costumes

STANDARDS
CCSS: R1,R7,SL.5

OBIJECTIVES
e Students will learn about Halloween and its customs and foods
e Students will cut out pumpkins and decorate them as jack-o’-lanterns

MATERIALS

Book

Journals

Orange & black construction paper
Pictures of jack-o’-lanterns

Scissors

Glue or glue sticks

Real jack-o’-lantern

Knife (for teacher use only) for carving
Candle

Matches or lighter for light the candle
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Preparation:
If the teacher wants to include a real jack-o’-lantern as part of the activity, s/he may want to
scoop out and/or carve the jack-o’-lantern ahead of class.

Procedure:
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse

and movements.

e As a warm up exercise, play a simple circle game, such as, ask one child to step away and
close their eyes. Have children pass a Halloween item such as a mini pumpkin behind
their backs to the next child until teacher says stop. Then without giving away the name
of the child who has the object, the chosen child has three tries to guess which child has
the object behind their backs.

e (Continuing in the languages practiced last week, have class recite after leading child,
hello, goodbye, and please, in their home language. Next have the children teach the
group to say thank you in their home language.

e The teacher should pick a children’s Halloween book to read to the class. After this, a
discussion should begin about what Halloween customs the children know and how
pumpkins are important to Halloween.

e The children should draw a pumpkin, cut it out and glue into their journal. Then it
should be decorated as a jack-o-lantern. The children should label their Jack-o-lantern.
Have a real pumpkin in class, and, if time allows, also decorate the real pumpkin.
Teacher should do the carving, possibly before class.

e (lass should finish with recitation of hello, goodbye, please, and thank you, in several
languages and then ending verse.

Wrap up:

Continue clean up procedure from previous lessons

Daily Assessment

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:

The History and Origin of Halloween

Halloween as it is celebrated these days is but a pale representation of its rich and
multicultural history. It is not, as some would call it, a celebration of the Devil or of Hell or
of the Damned, but rather a blending of the celebrations marking the end of the growing
season, a heralding of the coming of the winter months and folk traditions that told of the
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day when the veil between the living and the dead, ever a transparent, gossamer veil at that,
would lift and ghosts and ghouls would walk among the living. From those many traditions,
coming to us from the Celts, the Roman rituals and even Catholic tradition, we get the
stirrings of what would eventually become Halloween.

Back in the Old Days

Back in the old days, or once upon a time, in the tradition of fairy tales, there were the Celtic
people and their Druid priests. The Druids were believed to have the ability, among other
skills, to commune with the dead. Their powers, it was rumored, were much more powerful
on the day of Samhain (pronounced sow-en), which was the last day of the year in the Celtic
calendar. But, before believing that the Halloween celebration came directly from Samhain,
a day mistakenly attributed directly to the Wiccans rather than to the Celts, you must
understand that it is a blend of Hallowmas, a celebration of Catholic origins, as well as the
Roman festival called Feralia.

On the day of Samhain, the Celtic people would all extinguish their home’s hearth fire. They
would gather in front of a blessed bonfire and would sing, dance and listen to the stories
that were told during the celebration. At the end of the evening, each person would take
some of the bonfire home to relight their heart fire in hopes of ensuring good fortune to
their home and family for the coming year. It is said that if your hearth fire would not light
from the sacred bonfire, misfortune, even death, would befall someone in the house that
very year.

By the 19" century, most of the religious aspects of the Halloween celebration had
dwindled away and it was mostly a secular holiday, a gathering of community with only
some of the remnants of the past clinging to it like the cobwebs of a haunted house. People
would still dress up in costume, but less for the original reason of confusing the dead and
more for just plain entertainment and fun.

Halloween Travels to the New World

European immigrants brought many of their traditions and beliefs with them to the New
World, even those that were sometimes frowned upon or scoffed at. Halloween itself was
largely disallowed, even forbidden, but in Maryland, the tradition was not only allowed but
encouraged. The people there held what they called “play parties” where they would take
turns telling each other’s fortunes, dancing, singing and telling ghost stories. The children
would dress in costumes and try to scare one another as well.

The Irish immigrants came to the new world in great masses, fleeing from the Potato
Famine that was starving them to death, and brought with them the Halloween tradition of
going door to door looking for sweets and other treats. The tradition of trick or treating is
still a favorite among little children today.

The Witchcraft, Halloween Connection
There are still many, especially among fundamentalist Christians, who believe that
Halloween is nothing more than a celebration of paganism and witchcraft because of some
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of the traditions that are involved. It was thought that on Halloween night, a young woman
could determine who her future spouse would be by staring into a mirror in a darkened
room or by peeling an apple in one long strip and then casting the peel over her shoulder.
Other traditions involved baking small coins and trinkets as well as a single, plain ring into
a barmbrack, a type of fruit cake that would be shared among the neighbors. If you got a
trinket in your piece - that was your fate for the coming year, with the person who got the
ring destined to wed.

Counteracting Halloween

While the Catholic Church bears no ill will toward the Halloween traditions and the holiday
itself, there are some Christian churches who say that it encourages witchcraft and may
even lead to Satanism. These churches hold “Hell Houses” meant to scare children and
young adults away from the traditions and to lead them back to the church. Some of these
churches even hand out pamphlets and religious tracts on Halloween night to be found
when the children go through their candy.

The Druids and Celts and Halloween History

When it comes to Druids and Celts and Halloween, there is a connection that dates back
eons. Of course the tales surrounding their connection involving Halloween are deeply
shrouded in mystery and lore, as the holiday itself is. While there some variations in the
tales, the core of the stories remain the same.

The First Halloween or Samhain

The celebrations for this holiday started in ancient, pre-Christian times as a Celtic
ceremony for the dead. The holiday fell upon October 31, as it still does. It was called
Samhain and marked the eve of the next season and new year. During this time period,
November 1 was the beginning of the cold season, which was a time of hardship. In this era
the year was divided up based on four holidays, as opposed to seasons but each division
was still affiliated with a season. For this situation, the season was winter.

The winter ahead promised to be cold, long and harsh. The people would get ready by
relocating their livestock closer and preparing them for the cruel season ahead. The
cessation of the crop cycle was at this time, with the harvests being stored for the winter.
Because of the severity of this season, and the long, dark, cold spell upon the Celts, it
became affiliated with death.

The festival of Samhain became a time that people believed the worlds of the living and the
dead could become one again, with the presence of spirits. Spirits could return to earth and
be mischievous, like causing crop damage. The Celts also thought the priests, or Druids,
could make forecasts with greater ease for the coming year when the un-living were
around. Animal sacrifices would be made and fires lit to try to keep the souls at bay but help
them see their way from the earth to the beyond.

Costumes were adorned during these early festivities, usually those made from the skins
and heads of dead animals. The Celts would try to make predictions for one another,

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



gathered around the large bonfire, then returned home to start their own hearth fire back
again. They would use a flame from the Samhain bonfire, believing this would help to
protect themselves and their homes.

The Transformation

Eventually, the holiday we know as Halloween became known this way after Christian
missionaries set out to tamper with the ways the Celts practiced religion. The holiday really
began to change following the Roman’s domination over most of the Celtic territory.
Samhain was then combined with two Roman holidays.

Samhain was declared pagan as Christianity spread, and a celebration associated with the
devil and all things evil. Since Druids were priests and scholars of the practice deemed
pagan, these scholarly men were seen as worshipers of evil and the Devil. Christians
categorized the underworld of the Celts as tied in with Hell. Many held on strong to their
core beliefs as the changes were made.

First — All Souls Day was started, where the living paid homage to the dead, or souls, who
had passed. This took place on November 2 of each year. All Saints Day occurred on
November 1, but it was the night before All Saints Day, also known as All Hallows, that the
lines between the living world and the spiritual one were blurred. This night was called All
Hallows Eve, and eventually Halloween. The Celts maintained many of their beliefs and
traditions involving this holiday and time of year. One change that happened was that the
spirits, once viewed as simply mischievous, were considered evil. This is how the Druids
and Celts and Halloween all went down in history together.

The Druids and Celts and Halloween Connected to Modern Traditions

Though the holiday saw many changes in both name and traditions, much of the modern
day celebrations can be said to still be tied to original Samhain practices. For example, the
Celts wore the hides and heads of animals as costumes during this event, and the use of
costumes is still practiced today.

Trick-or-treating is another example of Celt traditions that live on. Since, originally, people
left food and offerings to wandering spirits to appease them, people began to use costumes
of spirits to go from door to door to collect these offerings. This is what became the first
true type of trick-or-treating.

While customs continue to change and evolve, it is doubtful the holiday will ever transform

so much that there will not be some remaining proof of the Druids and Celts and Halloween
connection.
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Field Trip
OBJECTIVES

e Visitalocal museum
e View art and history on exhibit
e Students will talk about what they see

Preparation:

This trip may be scheduled at any time it is convenient during the year. Ideally, there will be
two trips per class to this museum or another during the year to see art on exhibit. All trip
plans must be coordinated with school administration.

Background Information:
If possible, teachers should visit the museum before taking the students in order
to be better able to guide their group through the building.

Procedure:
Meet tour guides at the entrance of the museum and follow.
Discuss what the children have seen and learned.

Wrap up:
Have the children pick up their materials.

Daily Assessment:
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Teacher observation
Student response and participation

Notes/Feedback:
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Dia de Los Muertos

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES
e Students will learn about images and artifacts typically associated with Dia de
losMuertos

e Studentlearn how Dia del Muertos honors the dead

e Students will learn how to make paper flowers in honor of people they have loved who
have died

MATERIALS

e Tissue paper in at least two bright colors
e Scissors

e Ruler

e florist (or other) thin wire

Methods:

Discussion of what this day means and how people honor it and make paper flowers

(Instructions in Teacher Supplement):

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

e As a warm up exercise, play a simple circle game, [ SPY. The teacher will begin by
saying, “I spy with my little eye....” For example, “something red with stripes.” One ata
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time the children will look around the room and guess until someone guesses correctly.
Place typical Dia de Los Muertos artifacts around the room, such as skulls, skeletons,
altars (“ofrendas”).

e Continuing in the languages practiced last week have class recite after leading child,
hello, goodbye, please, and thank you, in their home language.

o The teacher will ask the children if they know what the Day of the Dead (DotD) honors.
The teacher will tell the children about this holiday in Mexico. A description of the
holiday is included in the Teacher Supplement. Teachers can talk about death is a
natural part of life for all living things. S/he can ask if anyone has had someone they love
die, such as grandparent, or even a pet. The teacher can talk about someone s/he has
loved who has passed on, and how the DotD can be a way to honor and remember the
people we have loved in our lives.

e After the discussion, the teacher will direct the class in making paper flowers for the
Day of the Dead Celebration. The flowers may be used to decorate the school or for the
children to take home. If time allows, students can make two flowers; one for the
classroom and one to take home. If they make two flowers, the teacher can make one or
more bouquets of the second flowers and place them in one or more vases in the
classroom.

e (lass should finish with recitation of hello, goodbye, please, and thank you, in several
languages and then ending verse.

Day of the Dead

Don't be afraid of El Dia de los Muertos - the Day of the Dead. This is a happy holiday!

This ancient holiday began as a day of thanks for the harvest. It became a time put aside to
remember our ancestors and people we love who have died.

On the first day, relatives put flowers on graveyards or in vases with cards. Then they create an
altar somewhere in the house. These altars are not places of worship. They serve the same
purpose as a scrapbook or a photo album. Pictures of the departed, along with favorite loved
objects and other mementoes are placed on the altar. The rest of this day is spent making the
favorite foods of this person (or persons.)

On the second day, families have big celebrations at their homes. They serve the food they
made the day before. They eat candies shaped like skeletons. Friends stop by and people dance
and sing. This is a very happy holiday.

On the third day, the holiday expands to the town. There may be parades and floats and
costumed characters. Coffins are carried that have people in them dressed in skeleton outfits.
Many superstitions have been added over the years, but for the most part, this ancient holiday
is as it always was - a time of remembrance and love. So, don't be afraid of the Day of the Dead.
This is a happy holiday. This holiday is a celebration of the lives of people we have loved.

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



Learn How to Make Day of the Dead Paper Flowers

Lay four to five pieces of tissue paper flat on a table. If you wish to make brightly colored
paper flowers for your Day of the Dead celebration, try alternating different colors of
tissue paper.

Cut the tissue paper layers into 8-inch sections, while keeping the paper layers flat and
together. A book or other object holding the paper down on the table at either end may
be helpful.

Fold one of the 8-inch sections accordion style, folding a 1/2-inch section or so at a time.
As you fold each time, make a light crease with your hand or a ruler. This will help the
layers of paper stay together and make unfurling them easier.

Cut two small notched or V shapes in the center of the folded section of tissue paper
near each side. Take care that you don't cut through the section completely and connect
the notches, or you'll have to start over with another section.

Take a pipe cleaner (straighten it, if necessary) and pull it through one of the notches to
make a flower stem, twisting off one end around the notch to hold it in place.

Pull up each layer of folded tissue paper, one at a time, over the pipe cleaner stem. With
your fingers, fluff each layer of tissue paper to shape it so it resembles a real flower.
Then create the other half of the flower by pulling up the paper layers from the other
notch on the other side of the section of folded paper and shaping it.

Create additional paper flowers by repeating the above steps with each 8-inch section of
cut tissue paper. As you finish each flower, stand it upright in a water-less vase to make
a Day of the Dead floral arrangement of the finished paper flowers.

Wrap up:
Continue with previous days’ clean-up procedures, with the added responsibilities of
collecting scissors, tissue paper and other materials and properly either discarding them or

returning them to their proper places.

Daily Assessment Unit Assessment
Teacher observation Students talk about how they can
Student response and participation remember loved one on Dia de losMuertos.

Completion of flowers

Notes/Feedback:
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Teacher Supplement: PAPER FLOWERS

Things You'll Need

Scissors
Green pipe cleaners
Colored tissue paper

Instructions:

Learn How to Make Day of the Dead Paper Flower:

Lay four to five pieces of tissue paper flat on a table. If you wish to make brightly colored
paper flowers for your Day of the Dead celebration, try alternating different colors of
tissue paper.

Cut the tissue paper layers into 8-inch sections, while keeping the paper layers flat and
together. A book or other object holding the paper down on the table at either end may
be helpful.

Fold one of the 8-inch sections accordion style, folding a 1/2-inch section or so at a time.
As you fold each time, make a light crease with your hand or a ruler. This will help the
layers of paper stay together and make unfurling them easier.

Cut two small notched or V shapes in the center of the folded section of tissue paper
near each side. Take care that you don't cut through the section completely and connect
the notches, or you'll have to start over with another section.

Take a pipe cleaner (straighten it, if necessary) and pull it through one of the notches to
make a flower stem, twisting off one end around the notch to hold it in place.

Pull up each layer of folded tissue paper, one at a time, over the pipe cleaner stem. With
your fingers, fluff each layer of tissue paper to shape it so it resembles a real flower.
Then create the other half of the flower by pulling up the paper layers from the other
notch on the other side of the section of folded paper and shaping it.

Create additional paper flowers by repeating the above steps with each 8-inch section of
cut tissue paper. As you finish each flower; stand it upright in a water-less vase to make
a Day of the Dead floral arrangement of the finished paper flowers.
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Thanksgiving

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn the new words, “grateful,” “gratitude,
e Students will discuss what they are grateful for

e Students will learn about the first meetings between Native Americans and Pilgrims

» o«

native”

MATERIALS

e Picture book or photos of the first Thanksgiving
e Journals

e C(Crayons

Methods:
Discussion and drawing in journals.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse and

movements.

® As a warm up exercise, the children will sit on the floor and pass a stick or feather to the
right around the circle while the teacher counts. When the teacher reaches 10, the child
holding the object will move to the center of the circle. The game continues until all
children are in the center.
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e Continuing in the languages practiced last week. Have class recite after leading child, hello,
goodbye, please, thank you, Happy Birthday, yes and no. Next, have the children sing,
Happy Birthday in Mandarin.

e 4. Introduce the words “grateful,” and “gratitude,” in addition to asking what it means to be
“thankful.” Suggest ideas such as being grateful for our families and their love, for having
food, health, friends, etc. Encourage students to name the good things in their lives and go
around the circle with each student saying, “I am grateful (or thankful) for/that

.” The teacher can start with something s/he is grateful for/about.

e Introduce the concept of “Native American” peoples. Explain the word “native” means to be
born somewhere, or come from that place. Possibly link it to the Spanish verb, “nacer,” to
be born. Explain that Native Americans were here for thousands of years before the
Pilgrims.

e Using a children’s picture book or photos, the teacher will tell the story of the first
American Thanksgiving. The teacher should mention that the first settlers were not too
kind to the Native people. Next, the teacher should involve the children in a discussion
about their traditions on Thanksgiving.

e The children should draw a picture of the First Thanksgiving and label or write
sentences.

e Have class recite after leading child, hello, goodbye, please, thank you, Happy Birthday,
yes and no. Next, have the children sing, Happy Birthday in Mandarin and then close
with ending verse.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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What Do We Have to Be Thankful For?

STANDARDS
CCSS: R1,R7,SL.5

OBIJECTIVES

e Students will learn the word “necessity”

e Students will consider the differences between “wants” and “needs”

e Students will discuss why some people do not have necessities

e Students will discuss how/if their lives would change if they got or did not get things
they want

MATERIALS
Include all materials; please be thorough.
e Journals

e C(rayons
e Pencils
Methods:

Discussion and drawing in journals.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse

and movements.
e As a warm up exercise, the children will sit on the floor and pass a stick or feather to the
right around the circle while the teacher counts. When the teacher reaches 10, the child
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holding the object will move to the center of the circle. The game continues until all
children are in the center.

e Continuing in the languages practiced last week. Have class recite after leading child, in
their home language. Next, have a child teach the class, to sing Happy Birthday, in their
home language.

e (Continuing from lesson (Week 7, Lesson 1), the teacher will lead a discussion about
what we all have to be thankful for, e.g., family, friends, food to eat, a place to live or
sleep, and clothing. It would be appropriate to say that no one has everything they
would like or want and that many people do not have enough of what they need.
Explain the difference between “want” and “need” (or “necessity.). Discuss what
everyone needs, and perhaps why some people lack the basic necessities. Ask students
to talk about what are real necessities and what are things that would nice to have, but
are not necessary. Ask students what are some things they want but do not need, and
how their lives would be different if they got these things? Or if they did not get them?
The children will draw and write in their journals the things they are thankful to have.
Have class recite after leading child, hello, goodbye, please, thank you, Happy Birthday,
yes and no. Next, have the children sing, Happy Birthday in a new language, and then
close with ending verse.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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Teacher Supplement: THANKSGIVING

On the fourth Thursday of November, Americans celebrate Thanksgiving, a national holiday
honoring the early settlers and their harvest feast known as the first Thanksgiving.

Native Americans

Long before settlers came to the East Coast of the United States, the area was inhabited by
many Native American tribes. The area surrounding the site of the first Thanksgiving, now
known as southeastern Massachusetts and eastern Rhode Island had been the home of the
Wampanoag people for over 12,000 years, and had been visited by other European settlers
before the arrival of the Maylower. The native people knew the land well and had fished,
hunted, and harvested for thousands of generations.

The Settlers

The people who comprised the Plymouth Colony were a group of English Protestants who
wanted to break away from the Church of England. These ‘separatists’ initially moved to
Holland and after 12 years of financial problems, they received funding from English
merchants to sail across the Atlantic to settle in a ‘New World.' A ship carrying 101 men,
women, and children spent 66 days traveling the Atlantic Ocean, intending to land where
New York City is now located. Due to the windy conditions, the group had to cut their trip
short and settle at what is now called Cape Cod.

Settling and Exploring

As the Puritans prepared for winter, they gathered anything they could find, including
Wampanoag supplies. One day, Samoset, a leader of the Abenaki, and Tisquantum (better
known as Squanto) visited the settlers. Squanto was a Wampanoag who had experience
with other settlers and knew English. Squanto helped the settlers grow corn and use fish to
fertilize their fields. After several meetings, a formal agreement was made between the
sttlers and the native people and they joined together to protect each other from other
tribes in March of 1621.

The Celebration

One day that fall, four settlers were sent to hunt for food for a harvest celebration. The
Wampanoag heard gunshots and alerted their leader, Massasoit, who thought the English
might be preparing for war. Massasoit visited the English settlement with 90 of his men to
see if the war rumor was true. Soon after their visit, the Native Americans realized that the
English were only hunting for the harvest celebration. Massasoit sent some of his own men
to hunt deer for the feast and for three days, the English and native men, women, and
children ate together. The meal consisted of deer, corn, shellfish, and roasted meat, far from
today's traditional Thanksgiving feast. They played ball games, sang, and danced. Much of
what most modern Americans eat on Thanksgiving was not available in 1621.

Although prayers and thanks were probably offered at the 1621 harvest gathering, the first
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recorded religious Thanksgiving Day in Plymouth happened two years later in 1623. On this
occasion, the colonists gave thanks to God for rain after a two-month drought.

The Myths

Believe it or not, the settlers didn't have silver buckles on their shoes. Nor did they wear
somber, black clothing. Their attire was actually bright and cheerful. Many portrayals of this
harvest celebration also show the Native Americans wearing woven blankets on their
shoulders and large, feathered headdresses, which is not true. The Englishmen didn’t even
call themselves Pilgrims.

Modern Thanksgiving

In the 19th century, the modern Thanksgiving holiday started to take shape. In 1846, Sarah
Josepha Hale, editor of a magazine called Godley’s Lady’s Book, campaigned for an annual
national thanksgiving holiday after a passage about the harvest gathering of 1621 was
discovered and incorrectly labeled as the first Thanksgiving. It wasn't until 1863, when
President Abraham Lincoln declared two national Thanksgivings; one in August to
commemorate the Battle of Gettysburg and the other in November to give thanks for
"general blessings."

Native Americans and Thanksgiving

The peace between the Native Americans and settlers lasted for only a generation. The
Wampanoag people do not share in the popular reverence for the traditional New England
Thanksgiving. For them, the holiday is a reminder of betrayal and bloodshed. Since 1970,
many native people have gathered at the statue of Massasoit in Plymouth, Massachusetts
each Thanksgiving Day to remember their ancestors and the strength of the Wampanoag.

Text adapted from 5°65 A New Look at Thanksgiving by Catherine O'Neill Grace and
Margaret M. Bruchac with Plimoth Plantation, 2001, National Geographic Society.

Text by Lyssa Walker
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Celebrating People, Planet & Possibility

Winter

STANDARDS
CCSS: R1, R7,SL.5

OBIJECTIVES

e Students will use numbers to describe common things and features of daily life, the
human body;, etc.

e Students will learn about different kinds of different weather

e Students will learn about how weather is different in different places

MATERIALS

e Children’s book about winters
e Journals

e C(rayons

e Pencils

Methods:
Story, discussion and drawing in journals.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse

and movements.

As a warm up exercise, repeat one of the activities the children have enjoyed so far.

This week begin numbers in other languages. Have one child lead in their home
language counting from 1 to 10. Lead children through using some of the numbers to
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describe things, such as, “two eyes,” “ten fingers and toes,” “fifty states in the United
States,” “twelve months in a year,” etc.

e The teacher will lead a discussion after showing pictures or reading a book about the
winter season and the changes the children notice, e.g., the dark, the cold, the rain,
different clothing, different food, leaves falling from trees, flowers gone. How do these
changes affect animals and people? How do animals and people without homes stay
warm and dry? Discuss how winter is different in different places in the world. Winter
at the equator, winter in places with high elevations, or in the desert, places where it
never snows (like the Bay Area) and places where it often rains or never rains. Having a
map handy would be helpful. If any of the children are from other places, the teacher
can ask if they remember and can describe what winter was like there.

e The children will draw pictures in their journals of the winter weather and write how
they feel about it.

e Language and verse.

Wrap up:

Daily Assessment

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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Holidays and Their Meaning

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn about winter holidays in different cultures

e Students will learn new vocabulary for discussing the solstices and equinoxes

e Students will learn that the length of daylight and darkness changes throughout the
year

MATERIALS

e Large format calendar
e Journals

e C(rayons

e Pencils

Methods:

Discussion and drawing in journals

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movement.

e Asawarm up exercise, repeat one of the activities the children have enjoyed so far.

e This week continue numbers in other languages. Have one child lead in their home
language counting from 1 to 10.
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e The teacher will ask the children what holidays they celebrate at home at this time of
year. The most common celebrations are Chanukah, Christmas, Kwanzaa and the
Winter Solstice or Equinox. Involve the children in a discussion about how they
celebrate these events—with special food, different clothing, singing, candles, gifts?
After the discussion, the children should draw their celebration in their journal and
label or create a sentence about it.

e The teacher should explain that although these particular holidays all come at about the
same time of year, that they all celebrate different things, and have some things in
common (such as lights) but also some key differences. When talking about the winter
solstice, the teacher can also show the calendar, and point out the Summer Solstice is six
months away, and s/he can show December 21°" and June 21* on the calendar, and
explain what it really means when we say “the shortest day” and “the longest day.” S/he
may also want to introduce the Vernal (Spring) and Autumnal Equinoxes, and explain
that “equinox” comes from the word “equal,” and on March 21%, and September 21%,
there is about an equal amount of daylight and darkness.

e C(lose the lesson with counting from 1 to 10 in the language learned in this lesson
followed by the ending verse

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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Teacher Supplement: WINTER SOLSTICE

The winter solstice is the solstice that occurs in winter. It is the time at which the Sun is
appearing at noon at its lowest altitude above the horizon. ? In the Northern Hemisphere
this is the Southern solstice, the time at which the Sun is at its southernmost point in the
sky, which usually occurs on December 21 to 22 each year.l®!

In the Southern Hemisphere this is the Northern solstice, the time at which the Sun is at its
northernmost point in the sky, which usually occurs on June 20 to 21 each year.*

The axial tilt of Earth and gyroscopic effects of the planet's daily rotation keep the axis of
rotation pointed at the same point in the sky. As the Earth follows its orbit around the Sun,
the same hemisphere that faced away from the Sun, experiencing winter, will, in half a year,
face towards the Sun and experience summer. Since the two hemispheres face opposite
directions along the planetary pole, as one polar hemisphere experiences winter, the other
experiences summer.

More evident from high latitudes, a hemisphere's winter solstice occurs on the shortest day
and longest night of the year, when the sun's daily maximum elevation in the sky is the
lowest.P”! Since the winter solstice lasts only a moment in time, other terms are often used

for the day on which it occurs, such as "midwinter”, "the longest night", "the shortest day"

or ""the first day of winter". The seasonal significance of the winter solstice is in the
reversal of the gradual lengthening of nights and shortening of days.

Worldwide, interpretation of the event has varied from culture to culture, but most
northern hemisphere cultures have held a recognition of rebirth, involving holidays,
festivals, gatherings, rituals or other celebrations around that time.®!

Japanese Sun goddess Amaterasu emerging from a cave.
The solstice itself may have been a special moment of the annual cycle of the year even
during neolithic times. Astronomical events, which during ancient times controlled the
mating of animals, sowing of crops and metering of winter reserves between harvests,
show how various cultural mythologies and traditions have arisen. This is attested by
physical remains in the layouts of late Neolithic and Bronze Age
ﬁ archaeological sites such as Stonehenge in Britain and Newgrange in
J.-"' : . Ireland. The primary axes of both of these monuments seem to have
e, been carefully aligned on a sight-line pointing to the winter solstice
il sunrise (Newgrange) and the winter solstice sunset (Stonehenge).
I
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Significant in respect of Stonehenge is the fact that the Great Trilithon was erected
outwards from the centre of the monument, i.e., its smooth flat face was turned towards the
midwinter Sun.!”!

Neolithic site of Goseck circle. The yellow lines are the direction the Sun rises and sets at
winter solstice.

The winter solstice may have been immensely important because communities were not
certain of living through the winter, and had to be prepared during the previous nine
months. Starvation was common in winter between January and April, also known as the
famine months. In temperate climates, the midwinter festival was the last feast celebration,
before deep winter began. Most cattle were slaughtered so they would not have to be fed
during the winter, so it was almost the only time of year when a supply of fresh meat was
available. The majority of wine and beer made during the year was finally fermented and
ready for drinking at this time. The concentration of the observances were not always on
the day commencing at midnight or at dawn, but the beginning of the pre-Romanized day,
which falls on the previous eve.®

Since the event is seen as the reversal of the Sun's ebbing presence in the sky, concepts of
the birth or rebirth of sun gods have been common and, in cultures using winter solstitially
based cyclic calendars, the year as reborn has been celebrated with regard to
life-death-rebirth deities or new beginnings such as Hogmanay's redding, a New Year
cleaning tradition. In Greek mythology, the gods and goddesses met on the winter and
summer solstice, and Hades is permitted to enter Mount Olympus (his domain is the
underworld so he of course does not get accepted any other time). Also reversal is yet
another usual theme as in Saturnalia's slave and master reversals.

Lawrence Hall of Science visitors observe sunset on day
of the winter solstice using the Sunstones II

Midwinter, Yule, the Longest Night

Also called
Observed by Various cultures, ancient and modern

Type Cultural, seasonal, astronomical

Astronomically marks the beginning of shortening nights and lengthening
days

Between December 21 and December 22 (NH)

Between June 20 and June 21 (SH)

Celebrations Festivals, spending time with loved ones, feasting, singing, dancing, fires
Related to Winter festivals and the solstice

Significance

Date

Sunrise at Stonehenge on the Winter Solstice

Jays, Seasons and Culture Grades 1-3



Main article: List of winter festivals

Direct observation of the solstice by amateurs is difficult because the sun moves too slowly
at either solstice to determine its specific day, let alone its instant.[ttion neededl Ky gwledge of
when the event occurs has only recently been facilitated to near its instant according to
precise astronomical data tracking. It is not possible to detect the actual instant of the
solstice (by definition, one can not observe that an object has stopped moving until one
makes a second observation in time showing that it has not moved further from the
preceding spot, or that it has moved in the opposite direction). Further, to be precise to a
single day one must be able to observe a change in azimuth or elevation less than or equal
to about 1/60 of the angular diameter of the sun. Observing that it occurred within a two
day period is easier, requiring an observation precision of only about 1/16 of the angular
diameter of the sun. Thus, many observations are of the day of the solstice rather than the
instant. This is often done by watching the
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Teacher Supplement: CHRISTMAS

Christmas Day is celebrated as a major festival and public holiday in countries around the
world, including many whose populations are mostly non-Christian. In some non-Christian
countries, periods of former colonial rule introduced the celebration (e.g. Hong Kong); in
others, Christian minorities or foreign cultural influences have led populations to observe
the holiday. Countries such as Japan, where Christmas is popular despite there being only a
small number of Christians, have adopted many of the secular aspects of Christmas, such as
gift-giving, decorations and Christmas trees.

Countries in which Christmas is not a formal public holiday include China, (excepting Hong
Kong and Macao), Japan, Saudi Arabia, Algeria, Thailand, Nepal, Iran, Turkey and North
Korea. Christmas celebrations around the world can vary markedly in form, reflecting
differing cultural and national traditions.

Among countries with a strong Christian tradition, a variety of Christmas celebrations have
developed that incorporate regional and local cultures. For Christians, participating in a
religious service plays an important part in the recognition of the season. Christmas, along
with Easter, is the period of highest annual church attendance.

In Catholic countries, people hold religious processions or parades in the days preceding
Christmas. In other countries, secular processions or parades featuring Santa Claus and
other seasonal figures are often held. Family reunions and the exchange of gifts are a
widespread feature of the season. Gift giving takes place on Christmas Day in most
countries. Others practice gift giving on December 6, Saint Nicholas Day, and January 6,
Epiphany.

Commemorating Jesus' birth

Maln articles: Annunciation, Nativity of Jesus, and Child Jesus

Anbetung der Hirten(Adoration of the Shepherds) (c.
1500-10), by Italian painter Giorgio da Castelfranco
Christians celebrate the birth of Jesus to the Virgin Mary
as a fulfillment of the Old Testament's Messianic
prophecy.® The Bible contains two accounts which
describe the events surrounding Jesus' birth. Depending
on one's perspective, these accounts either differ from
each other or tell two versions of the same
. S story.!331B36I37138] These biblical accounts are found in the
Gospel of Matthew namely Matthew 1:18, and the Gospel of Luke, specifically Luke 1:26
and 2:40. According to these accounts, Jesus was born to Mary, assisted by her husband
Joseph, in the city of Bethlehem.
i n On Christmas Day, the Christ Candle in the center of the
Advent wreath is traditionally lit in many church
services.
. According to popular tradition, the birth took place in a
i stable, surrounded by farm animals. A manger (that is, a
feeding trough) is mentioned in Luke 2:7, where it states
Mary "wrapped him in swaddling clothes and laid him in
a manger, because there was no room for them in the
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inn" (KJV); and "She wrapped him in cloths and placed him in a manger, because there was
no guest room available for them" (NIV). Shepherds from the fields surrounding Bethlehem
were told of the birth by an angel, and were the first to see the child.*” Popular tradition
also holds that three kings or wise men (named Melchior, Caspar, and Balthazar) visited the
infant Jesus in the manger, though this does not strictly follow the Biblical account. The
Gospel of Matthew instead describes a visit by an unspecified number of magi, or
astrologers, sometime after Jesus was born while the family was living in a house (Matthew
2:11), who brought gifts of gold, frankincense, and myrrh to the young child Jesus. The
visitors were said to be following a mysterious star, commonly known as the Star of
Bethlehem, believing it to announce the birth of a king of the Jews.[*”) The commemoration
of this visit, the Feast of Epiphany celebrated on January 6, is the formal end of the
Christmas season in some churches.

Christians celebrate Christmas in various ways. In addition to this day being one of the most
important and popular for the attendance of church services, there are other devotions and
popular traditions. In some Christian denominations, children re-enact the events of the
Nativity with animals to portray the event with more realism or sing carols that reference
the event. Some Christians also display a small re-creation of the Nativity, known as a
Nativity scene or creche, in their homes, using figurines to portray the key characters of the
event. Prior to Christmas Day, the Eastern Orthodox Church practices the 40-day Nativity
Fast in anticipation of the birth of Jesus, while much of Western Christianity celebrates four
weeks of Advent. The final preparations for Christmas are made on Christmas Eve, and
many families' major observation of Christmas actually falls in the evening of this day.

A long artistic tradition has grown of producing painted depictions of the nativity in art.
Nativity scenes are traditionally set in a stable with livestock and include Mary, Joseph, the
infant Jesus in the manger,; the three wise men, the shepherds and their sheep, the angels,
and the Star of Bethlehem.!*!]

Decorations
Main article: Christmas decoration

Christmas tree, Nativity scene, Christmas lights,
Christmas stocking, and Christmas ornament Clifton Mill in Clifton, Ohio is the site of this
Christmas display with over 3.5 million lights. Saint Anselm College decorates with a more
traditional display. The practice of putting up special decorations at Christmas has a long
history. In the 15th century, it was recorded that in London it was the custom at Christmas
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for every house and all the parish churches to be "decked with holm, ivy, bays, and
whatsoever the season of the year afforded to be green".[*”! The heart-shaped leaves of ivy
were said to symbolize the coming to earth of Jesus, while holly was seen as protection
against pagans and witches, its thorns and red berries held to represent the Crown of
Thorns worn by Jesus at the crucifixion and the blood he shed.[*3!*

Nativity scenes are known from 10th-century Rome. They were popularised by Saint
Francis of Asissi from 1223, quickly spreading across Europe.*®! Different types of
decorations developed across the Christian world, dependent on local tradition and
available resources. The first commercially produced decorations appeared in Germany in
the 1860s, inspired by paper chains made by children.* In countries where a
representation of the Nativity Scene is very popular, people are
encouraged to compete and create the most original or realistic ones.
Within some families, the pieces used to make the representation are
considered a valuable family heirloom.

The traditional colors of Christmas are green and red.*”'White, silver
and gold are also popular. Red symbolizes the blood of Jesus, which
was shed in his crucifixion, while green symbolizes eternal life, and in
particular the evergreen tree, which does not lose its leaves in the
winter.[*147]

The famous Rockefeller Center Christmas Tree in New York City.

The Christmas tree is considered by some as Christianisation of
pagan tradition and ritual surrounding the Winter Solstice, which included the use of
evergreen boughs, and an adaptation of pagan tree worship;*® according to eighth-century
biographer £ddi Stephanus, Saint Boniface (634-709), who was a missionary in Germany,
took an axe to an oak tree dedicated to Thor and pointed out a fir tree, which he stated was
a more fitting object of reverence because it pointed to heaven and it had a triangular
shape, which he said was symbolic of the Trinity.*” The English language phrase
"Christmas tree" is first recorded in 1835F% and represents an importation from the
German language. The modern Christmas tree tradition is believed to have begun in
Germany in the 18th century!*® though many argue that Martin Luther began the tradition
in the 16th century.P152

From Germany the custom was introduced to Britain, first via Queen Charlotte, wife of
George III, and then more successfully by Prince Albert during the reign of Queen Victoria.
By 1841 the Christmas tree had become even more widespread throughout Britain.*3! By
the 1870s, people in the United States had adopted the custom of putting up a Christmas
tree.®™ Christmas trees may be decorated with lights and ornaments.

Since the 19th century, the poinsettia, a native plant from Mexico, has been associated with
Christmas. Other popular holiday plants include holly, mistletoe, red amaryllis, and
Christmas cactus. Along with a Christmas tree, the interior of a home may be decorated
with these plants, along with garlands and evergreen foliage. The display of Christmas
villages has also become a tradition in many homes during this season. The outside of
houses may be decorated with lights and sometimes with illuminated sleighs, snowmen,
and other Christmas figures.

Other traditional decorations include bells, candles, candy canes, stockings, wreaths, and
angels. Both the displaying of wreaths and candles in each window are a more traditional
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Christmas display. The concentric assortment of leaves, usually from an evergreen, make up
Christmas wreaths and are designed to prepare Christians for the Advent season. Candles in
each window are meant to demonstrate the fact that Christians believe that Jesus Christ is
the ultimate light of the world.® Both of these antiquated, more subdued, Christmas
displays are seen in the image to the right of Saint Anselm College.

Christmas lights and banners may be hung along streets, music played from speakers, and
Christmas trees placed in prominent places. It is common in many parts of the world for
town squares and consumer shopping areas to sponsor and display decorations. Rolls of
brightly colored paper with secular or religious Christmas motifs are manufactured for the
purpose of wrapping gifts. In some countries, Christmas decorations are traditionally taken
down on Twelfth Night, the evening of January 5.

Music and carols
Main article: Christmas music

Christmas carolers in Jersey

The earliest extant specifically Christmas hymns appear
in 4th century Rome. Latin hymns such as Veni redemptor
gentium, written by Ambrose, Archbishop of Milan, were
austere statements of the theological doctrine of the
Incarnation in opposition to Arianism. Corde natus ex
Parentis (Of the Father® love begotten) by the Spanish
poet Prudentius (d. 413) is still sung in some churches

today.”!

In the 9th and 10th centuries, the Christmas "Sequence"” or "Prose" was introduced in North
European monasteries, developing under Bernard of Clairvaux into a sequence of rhymed
stanzas. In the 12th century the Parisian monk Adam of St. Victor began to derive music
from popular songs, introducing something closer to the traditional Christmas carol.

By the 13th century, in France, Germany, and particularly, Italy, under the influence of
Francis of Asissi, a strong tradition of popular Christmas songs in the native language
developed.’® Christmas carols in English first appear in a 1426 work of John Awdlay, a
Shropshire chaplain, who lists twenty-five "caroles of Cristemas", probably sung by groups
of wassailers, who went from house to house.”

The songs we know specifically as carols were originally communal folk songs sung during
celebrations such as "harvest tide" as well as Christmas. It was only later that carols began
to be sung in church. Traditionally, carols have often been based on medieval chord
patterns, and it is this that gives them their uniquely characteristic musical sound. Some
carols like @ersonent hodie® "Good King Wenceslas", and "The Holly and the Ivy" can be
traced directly back to the Middle Ages. They are among the oldest musical compositions
still regularly sung. Adeste Fidelis (O Come all ye faithful) appears in its current form in the
mid-18th century, although the words may have originated in the 13th century.

Child singers in Bucharest, 1841

Singing of carols initially suffered a decline in popularity
after the Protestant Reformation in northern Europe,
although some Reformers, hke Martm Luther wrote




largely survived in rural communities until the revival of interest in popular songs in the
19th century. The 18th century English reformer Charles Wesley understood the
importance of music to worship. In addition to setting many psalms to melodies, which
were influential in the Great Awakening in the United States, he wrote texts for at least
three Christmas carols. The best known was originally entitled "Hark! How All the Welkin
Rings", later renamed "Hark!the Herald Angels Sing".l®"!

Felix Mendelssohn wrote a melody adapted to fit Wesley's words. In Austria in 1818 Mohr
and Gruber made a major addition to the genre when they composed "Silent Night" for the
St. Nicholas Church, Oberndorf. William B. Sandys' Christmas Carols Ancient and Modern
(1833) contained the first appearance in print of many now-classic English carols, and
contributed to the mid-Victorian revival of the festival.l*!

Jingle Bells, 19th century (instrumental)

Completely secular Christmas seasonal songs emerged in the late 18th century. "Deck The
Halls" dates from 1784, and the American "Jingle Bells" was copyrighted in 1857. In the
19th and 20th century, African American spirituals and songs about Christmas, based in
their tradition of spirituals, became more widely known. An increasing number of seasonal
holidays songs were commercially produced in the 20th century, including jazz and blues
variations. In addition, there was a revival of interest in early music, from groups singing
folk music, such as The Revels, to performers of early medieval and classical music.
Traditional cuisine

Further information: Christmas dinner

A AL S Christmas pudding cooked on Stir-up Sunday, the Sunday
: gy before the beginning of the Advent season.

A special Christmas family meal is traditionally an
important part of the holiday's celebration, and the food
that is served varies greatly from country to country.
Some regions, such as Sicily, have special meals for
Christmas Eve, when 12 kinds of fish are served. In
England and countries influenced by its traditions, a
standard Christmas meal includes turkey or goose, meat,
gravy, potatoes, vegetables, sometimes bread and cider.
Special desserts are also prepared, such as Christmas
pudding, mince pies and fruit cake.[?1(63!

In Poland and other parts of eastern Europe and Scandinavia, fish often is used for the
traditional main course, but richer meat such as lamb is increasingly served. In Germany,
France and Austria, goose and pork are favored. Beef, ham and chicken in various recipes
are popular throughout the world. The Maltese traditionally serve Imbuljuta tal-Qastan,** a
chocolate and chestnuts beverage, after Midnight Mass and throughout the Christmas
season. Slovaks prepare the traditional Christmas bread potica, bliche de Noél in France,
panettone in Italy, and elaborate tarts and cakes. The eating of sweets and chocolates has
become popular worldwide, and sweeter Christmas delicacies include the German stollen,
marzipan cake or candy, and Jamaican rum fruit cake. As one of the few fruits traditionally
available to northern countries in winter, oranges have been long associated with special
Christmas foods.

Cards
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Main article: Christmas card

Christmas cards with angels, Scandinavian “nisser”, Father Christmas, snow men and
hearts.

Christmas cards are illustrated messages of greeting exchanged between friends and family
members during the weeks preceding Christmas Day. The traditional greeting reads
"wishing you a Merry Christmas and a Happy New Year", much like that of the first
commercial Christmas card, produced by Sir Henry Cole in London in 1843.* The custom
of sending them has become popular among a wide cross-section of people with the
emergence of the modern trend towards exchanging E-cards.

Christmas cards are purchased in considerable quantities, and feature artwork,
commercially designed and relevant to the season. The content of the design might relate
directly to the Christmas narrative with depictions of the Nativity of Jesus, or Christian
symbols such as the Star of Bethlehem, or a white dove which can represent both the Holy
Spirit and Peace on Earth. Other Christmas cards are more secular and can depict
Christmas traditions, mythical figures such as Santa Claus, objects directly associated with
Christmas such as candles, holly and baubles, or a variety of images associated with the
season, such as Christmastide activities, snow scenes and the wildlife of the northern
winter. There are even humorous cards and genres depicting nostalgic scenes of the past
such as crinolined shoppers in idealized 19th century streetscapes.

Some prefer cards with a poem, prayer or Biblical verse; while others distance themselves
from religion with an all-inclusive "Season's greetings".
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Teacher Supplement: HANUKKAH

(Hebrew: n2)N, Tiberian: Hanukkah, usually spelled N21N, pronounced [yanu'ka] in
Modern Hebrew; also romanized as Chanukah, Chanukkah, Chanuka, or Khanukah), also
known as the Festival of Lights, is an eight-day Jewish holiday commemorating the
rededication of the Holy Temple (the Second Temple) in Jerusalem at the time of the
Maccabean Revolt of the 2nd century BCE. Hanukkah is observed for eight nights and days,
starting on the 25th day of Kislev according to the Hebrew calendar, which may occur at
any time from late November to late December in the Gregorian calendar.

The festival is observed by the kindling of the lights of a unique candelabrum, the
nine-branched Menorah or Hanukiah, one additional light on each night of the holiday,
progressing to eight on the final night. The typical Menorah consists of eight branches with
an additional raised branch. The extra light is called a shamash (Hebrew: wny,
"attendant™) and is given a distinct location, usually above or below the rest. The purpose
of the shamash is to have a light available for use, as using the Hanukkah lights themselves
is forbidden.2

Hanukkah is celebrated by a series of rituals that are performed every day throughout the
8-day holiday, some are family-based and others communal. There are special additions to
the daily prayer service, and a section is added to the blessing after meals. Hanukkah is not
a "Sabbath-like" holiday, and there is no obligation to refrain from activities that are
forbidden on the Sabbath, as specified in the Shulkhan Arukh.*” Adherents go to work as
usual, but may leave early in order to be home to kindle the lights at nightfall. There is no
religious reason for schools to be closed, although, in Israel, schools close from the second
day for the whole week of Hanukkah. Many families exchange small gifts each night, such as
books or games. Fried foods are eaten to commemorate the importance of oil during the
celebration of Hanukkah

Kindling the Hanukkah lights

The single light each night for eight nights. As a universally practiced "beautification" of the
mitzvah, the number of lights lit is increased by one each night.®" An extra light called a
shamash, meaning "attendant”" or "sexton,"l is also lit each night, and is given a distinct
location, usually higher, lower, or to the side of the others. The purpose of the extra light is
to adhere to the prohibition, specified in the Talmud (Tracate Shabbat 21b-23a), against
using the Hanukkah lights for anything other than publicizing and meditating on the
Hanukkah story. This differs from Sabbath candles which are meant to be used for
illumination. Hence, if one were to need extra illumination on Hanukkah, the shamash
candle would be available and one would avoid using the prohibited lights. Some light the
shamash candle first and then use it to light the others.?? So all together, including the
shamash, two lights are lit on the first night, three on the second and so on, ending with
nine on the last night, for a total of 44 (36, excluding the shamash).

The lights can be candles or oil lamps.?? Electric lights are sometimes used and are
acceptable in places where open flame is not permitted, such as a hospital room. Most
Jewish homes have a special candelabrum or oil lamp holder for Hanukkah, which holds
eight lights plus the additional shamash light.
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The reason for the Hanukkah lights is not for the "lighting of the house within", but rather
for the "illumination of the house without," so that passersby should see it and be reminded
of the holiday's miracle. Accordingly, lamps are set up at a prominent window or near the
door leading to the street. It is customary amongst some Ashkenazim to have a separate
menorah for each family member (customs vary), whereas most Sephardim light one for
the whole household. Only when there was danger of antisemitic persecution were lamps
supposed to be hidden from public view, as was the case in Persia under the rule of the
Zoroastrians, or in parts of Europe before and during World War II. However, most Hasidic
groups light lamps near an inside doorway, not necessarily in public view. According to this
tradition, the lamps are placed on the opposite side from the mezuzah, so that when one
passes through the door he is surrounded by the holiness of mitzvoth.
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Three King’s Day

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn to say “king” and “queen” in other languages
e Students will learn and discuss the story of “Three Kings’ Day”
e Students learn about important queens in history

MATERIALS

e C(Cardstock or thick paper with crown outlined for children to cut out with scissors

e Decoration of the crown should include crayon coloring and “jewels” or sequins glued
on

e Teacher should fit the crown to the head of the child and secure by stapling.

e Refer to Teacher Supplement

Procedure:

MOVEMENT VERSE TO BEGIN AND END CLASS FROM WINTER THROUGH SPRING
TEACHER USES GESTURES FOR THE CHILDREN TO COPY
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WINTER

Now that winter’s come to stay
All the trees are bare.

Little birds must fly away

To find their food elsewhere.

Little seeds lie hidden

In the dark brown earth,

Waiting until bidden

To rise above the earth.

SPRING

The golden sun so great and bright
Warms the world with all its might,

It makes the dark earth green and fair
And tends each flower with ceaseless care.
It shines on blossom, stone and tree,
On bird and beast, on you and me.

Oh! May each day, throughout the year
Be bright and fair and true

O golden sun, like you.
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Methods:
Story told or read, Sing, “We Three Kings,” make King's or Queen’s Crown. Discuss the
subject of traditions and how every culture and family has their own traditions.

Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

Warm-up activity—Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Practice “king” and “queen” in one or more of the languages
represented.

Teacher tells or reads story of the Three Kings. One is included in the Teacher
Supplement.

Each child will make a crown. Although the story is about “kings,” be sure to include
references to benevolent queens. Refer to Teacher Supplement.

Finish lesson with verse.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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KING

STANDARDS
CCSS: R1,R7, SL.5

OBIJECTIVES

e Students will learn review what they know about kings and queens

e Students will discuss the hopes and wishes families and communities have for new
babies

MATERIALS
e Journals
e C(rayons
e Pencils

Methods:

Review story of The Three Kings and ask the children about other stories or information they

know about kings.

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

e Warm-up activity—Teacher leads a hand-clapping rhythm for the children to copy.

e Foreign language—Practice “king” and “queen” and in one or more of the languages
represented.

e Teacher has children act out the story of The Three Kings and then asks what else they
know about kings.
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e Ask if any students have a new baby at home (or in their families). Ask what kind of
hopes and wishes people have for new babies. Perhaps also ask if they know what their
parents/families hope for them.

e Have children draw in their journals about kings and label.

e Finish lesson with verse.

Daily Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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Teacher Supplement: THREE KINGS

THE THREE KINGS

By Henry Wadsworth Longfellow

Three Kings came riding from far away, Melchior and Gaspar and Baltasar; Three Wise Men
out of the East were they, And they travelled by night and they slept by day, For their guide
was a beautiful, wonderful star.

The star was so beautiful, large and clear, That all the other stars of the sky Became a white
mist in the atmosphere, And by this they knew that the coming was near Of the Prince
foretold in the prophecy.

Three caskets they bore on their saddle-bows, Three caskets of gold with golden keys; Their
robes were of crimson silk with rows Of bells and pomegranates and furbelows, Their
turbans like blossoming almond-trees.

And so the Three Kings rode into the West, Through the dusk of the night, over hill and dell,
And sometimes they nodded with beard on breast, And sometimes talked, as they paused to
rest, With the people they met at some wayside well.

"Of the child that is born," said Baltasar, "Good people, [ pray you, tell us the news; For we in
the East have seen his star, And have ridden fast, and have ridden far, To find and worship
the King of the Jews."

And the people answered, "You ask in vain; We know of no King but Herod the Great!" They
thought the Wise Men were men insane, As they spurred their horses across the plain, Like
riders in haste, who cannot wait.

And when they came to Jerusalem, Herod the Great, who had heard this thing, Sent for the
Wise Men and questioned them; And said, "Go down unto Bethlehem, And bring me tidings
of this new king."

So they rode away; and the star stood still, The only one in the grey of morn; Yes, it stopped
--it stood still of its own free will, Right over Bethlehem on the hill, The city of David, where
Christ was born.

And the Three Kings rode through the gate and the guard, Through the silent street, till
their horses turned And neighed as they entered the great inn-yard; But the windows were
closed, and the doors were barred, And only a light in the stable burned.

And cradled there in the scented hay, In the air made sweet by the breath of kine, The little

child in the manger lay, The child, that would be king one day Of a kingdom not human, but
divine.
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His mother Mary of Nazareth Sat watching beside his place of rest, Watching the even flow
of his breath, For the joy of life and the terror of death Were mingled together in her breast.

They laid their offerings at his feet: The gold was their tribute to a King, The frankincense,
with its odor sweet, Was for the Priest, the Paraclete, The myrrh for the body's burying.

And the mother wondered and bowed her head, And sat as still as a statue of stone; Her
heart was troubled yet comforted, Remembering what the Angel had said Of an endless
reign and of David's throne.

Then the Kings rode out of the city gate, With a clatter of hoofs in proud array; But they
went not back to Herod the Great, For they knew his malice and feared his hate, And
returned to their homes by another way.

Paper Three Kings Chain
Fold, cut and color paper into a chain of paper three kings.

Safety Tips

e Young kids (3 to 8 years) should use child-safe scissors.

e Small craft materials such as beads or sequins are choking hazards. Not appropriate for
use by children below the age of three.

e Watch out for this sign h. It means an adult's help is needed for the particular step.

Materials

Paper

Scissors

Glue

Crayons or colored pencils

Pencil

Scotch tape or masking tape

Glitter glue, rhinestones or gem-style stickers (optional)
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Steps

THEEE KTHGE

1. Print out this three kings template on A4 or Letter size paper.

Choose from any of the three templates and cut following the
rectangular frame around the figure.

i Align the template along the left edge of your paper. Tape the top and
bottom edges of the template in place.

Using the template's width as a guide, fold your paper accordion-style
4. (back and forth folding). The template will divide an A4 or Letter size
paper into 6 equal folded sections.
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If there's an excess area of paper after your last fold, you may either
trim off or fold that small section of paper.

Photo inset shows the side view of an accordion-style fold.

www. firstpaiethe com

Cut the folded paper following the outlines of the figure on the
template.

Cut out the small center section that defines the figure's arms. You
may do this while keeping the paper folded or if the paper is too thick
to cut, you may unfold the paper and cut out a hole on both sides of
each torso.

Gently open up the folded paper to reveal a chain of figures. Since we
only need three figures to make the three kings, cut out any excess
paper after the third figure.

According to legend, the three wise men were believed to have come
from the East. Melchor was the king of Arabia, Gaspar was king of
Tarsus (Turkey) and Balthazar was king of Ethiopia. Draw a face for
each king based on this popular legend or you can sketch them based
on your own imagination. You can also draw different hair styles for
each king to give each of them a distinct look.

Draw the arms and the kings' robes. The three wise men carried with
them gifts, namely, gold, myrrh and frankincense. If you're not
familiar with how these three gifts look like, you can draw
gift-wrapped presents like I did.

RES
AT
(L
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If you gave each wise man a different hairstyle, trim the edges to
" define the new hairstyle.

. Color the three wise men.

Make a crown for each king or you may use the three crowns included
. in the template. Color each crown. You may add sparkle to the crowns
with glitter glue, rhinestones or gem-style stickers.

If you used glitter glue to decorate the crowns, let it dry before cutting
" out the crowns and gluing them onto each king's head.

Additionally you can decorate the wise men's robes with glitter glue
" or you can glue on small rhinestones.

Allow the glitter glue to dry before using your paper three kings
chain. You can make them into Christmas decorations by gluing them
. onto background paper or taping them onto the wall. If you are
making this project as a class, you can position each one's three kings
chain side by side to make a very long chain or garland.
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If you position the two outer figures at an angle, your paper three
kings chain can actually stand!
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Dr. Martin Luther King, Jr. Day

STANDARDS
CC1.3.

OBJECTIVES

Students will learn about Dr. Martin Luther King, Jr.
Students discuss the qualities of light and how they represent human qualities
Students will learn and sing “This Little Light of Mine”

MATERIALS

Story of Dr. Martin Luther King, Jr.
Song, “This Little Light of Mine,”
Drawing paper

Crayons

Refer to Teacher Supplement.

Methods:
Story, song, drawing of story in journal, writing in journal with title and one sentence.
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e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

Warm-up activity—Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Practice “king” and “queen” in one or more of the languages
represented.

e Read or tell story about Dr Martin Luther King, Jr. from Teacher Supplement or
teacher’s choice. Ask students to think about the qualities of “light,” such as “warmth,”
and “brightness,” and ask how lights can represent people. Sing, “This Little Light of
Mine.”

e Have children draw a picture of the story that may be displayed in the classroom or
other space in the school.

e Finish Lesson with verse.

Assessment:

Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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Teacher Supplement: MARTIN LUTHER KING, JR.

MONDAY, JANUARY 16 IS THE CELEBRATION OF THE LIFE OF DR. MARTIN LUTHER KING,
JR. THE FOLLOWING BIOGRAPHICAL INFORMATION IS INCLUDED TO SUPPORT THE
TEACHER IN THAT WORK.

Martin Luther King, Jr., (January 15, 1929-April 4, 1968) was born
Michael Luther King, Jr., but later had his name changed to Martin.
His grandfather began the family's long tenure as pastors of the
Ebenezer Baptist Church in Atlanta, serving from 1914 to 1931; his
father has served from then until the present, and from 1960 until
his death Martin Luther acted as co-pastor. Martin Luther attended
segregated public schools in Georgia, graduating from high school at
the age of fifteen; he received the B. A. degree in 1948 from
Morehouse College, a distinguished Negro institution of Atlanta from
which both his father and grandfather had graduated. After three
years of theological study at Crozer Theological Seminary in
Pennsylvania where he was elected president of a predominantly
white senior class, he was awarded the B.D. in 1951. With a fellowship won at Crozer, he
enrolled in graduate studies at Boston University, completing his residence for the doctorate in
1953 and receiving the degree in 1955. In Boston he met and married Coretta Scott, a young
woman of uncommon intellectual and artistic attainments. Two sons and two daughters were
born into the family. In 1954, Martin Luther King became pastor of the Dexter Avenue Baptist
Church in Montgomery, Alabama. Always a strong worker for civil rights for members of his
race, King was, by this time, a member of the executive committee of the National Association
for the Advancement of Colored People, the leading organization of its kind in the nation. He
was ready, then, early in December, 1955, to accept the leadership of the first great Negro
nonviolent demonstration of contemporary times in the United States, the bus boycott
described by Gunnar Jahn in his presentation speech in honor of the laureate. The boycott
lasted 382 days. On December 21, 1956, after the Supreme Court of the United States had
declared unconstitutional the laws requiring segregation on buses, Negroes and whites rode the
buses as equals. During these days of boycott, King was arrested, his home was bombed, he was
subjected to personal abuse, but at the same time he emerged as a Negro leader of the first
rank.

In 1957 he was elected president of the Southern Christian Leadership Conference, an
organization formed to provide new leadership for the now burgeoning civil rights movement.
The ideals for this organization he took from Christianity; its operational techniques from
Gandhi. In the eleven-year period between 1957 and 1968, King traveled over six million miles
and spoke over twenty-five hundred times, appearing wherever there was injustice, protest, and
action; and meanwhile he wrote five books as well as numerous articles. In these years, he led a
massive protest in Birmingham, Alabama, that caught the attention of the entire world,
providing what he called a coalition of conscience. and inspiring his "Letter from a Birmingham
Jail", a manifesto of the Negro revolution; he planned the drives in Alabama for the registration
of Negroes as voters; he directed the peaceful march on Washington, D.C., of 250,000 people to
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whom he delivered his address, "l Have a Dream", he conferred with President John F. Kennedy
and campaigned for President Lyndon B. Johnson; he was arrested upwards of twenty times and
assaulted at least four times; he was awarded five honorary degrees; was named Man of the
Year by Time magazine in 1963; and became not only the symbolic leader of American blacks
but also a world figure. At the age of thirty-five, Martin Luther King, Jr., was the youngest man
to have received the Nobel Peace Prize. When notified of his selection, he announced that he
would turn over the prize money of $54,123 to the furtherance of the civil rights movement. On
the evening of April 4, 1968, while standing on the balcony of his motel room in Memphis,
Tennessee, where he was to lead a protest march in sympathy with striking garbage workers of
that city, he was assassinated.
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STORY OF MARTIN AS CHILD

When Martin was a little boy, he loved to play outside his home in Atlanta, Georgia. His dad
was the pastor of their church and sometimes he had to be at his dad’s church instead of being
able to play outside. On the street and playground, Martin could play with everyone. But often,
when Martin wanted to play at someone else’s home, his mother would tell him that it was
better for him to play with his friends outside and not go to other children’s homes. Martin did
not understand why his mother said this.

One day, he decided not to ask his mother, and he went to one of his friend’s homes and rang
the bell. When the door opened, Martin’s friend was hiding behind his mother. The little boy’s
mother said that Martin could not come into the house. He would have to wait until later when
his friend came out to play. As Martin left, he heard another friend playing inside the home he
just left. He was puzzled as to why his friend could play there and he could not. He was so sad,
he began to cry. He ran home and straight to his mother. Martin asked his mother why another
friend could play in another friend’s home and he could not.

Martin’s mother sat him down and explained that in their neighborhood, children with different
color skin did not play together in the same homes. They also did not go to the same schools
together. Martin said that he did not understand and his mother said that she did not either.
When Martin was older and started school, he saw that only children with the same color skin
went to the same school with each other. As he grew up, Martin decided to do what he could
to change that. He worked hard to change people’s minds so that they would go to school
together and be friends in the same houses. Because of his work, today people of all different
color skin work together, learn in school together and are friends in each other’s homes.

(Note: | wrote this. Feel free to change but it is good to emphasize that this young boy was so
deeply affected by what happened in his childhood that he made the world a better place for us
all. Curriculum writer)
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LYRICS TO “THIS LITTLE LIGHT OF MINE”

This little light of mine,
I'm gonna let it shine
This little light of mine,
I'm gonna let it shine
This little light of mine,
I'm gonna let it shine
Let it shine,

Let it shine,

Let it shine.

Hide it under a bushel? No!
I'm gonna let it shine

Hide it under a bushel? No!
I'm gonna let it shine

Hide it under a bushel? No!
I'm gonna let it shine

Let it shine,

Let it shine,

Let it shine.

This little light of mine,
I'm gonna let it shine
This little light of mine,
I'm gonna let it shine
This little light of mine,
I'm gonna let it shine
Let it shine,

Let it shine,

Let it shine.
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I HAVE A DREAM SPEECH
Aug. 28,1963

I am happy to join with you today in what will go down in history as the greatest
demonstration for freedom in the history of our nation.

Five score years ago, a great American, in whose symbolic shadow we stand signed the
Emancipation Proclamation. This momentous decree came as a great beacon light of hope
to millions of Negro slaves who had been seared in the flames of withering injustice. It came
as a joyous daybreak to end the long night of captivity.

But one hundred years later, we must face the tragic fact that the Negro is still not free. One
hundred years later, the life of the Negro is still sadly crippled by the manacles of
segregation and the chains of discrimination. One hundred years later, the Negro lives on a
lonely island of poverty in the midst of a vast ocean of material prosperity. One hundred
years later, the Negro is still languishing in the corners of American society and finds
himself an exile in his own land. So we have come here today to dramatize an appalling
condition.

In a sense we have come to our nation's capital to cash a check. When the architects of our
republic wrote the magnificent words of the Constitution and the Declaration of
Independence, they were signing a promissory note to which every American was to fall
heir. This note was a promise that all men would be guaranteed the inalienable rights of life,
liberty, and the pursuit of happiness.

It is obvious today that America has defaulted on this promissory note insofar as her
citizens of color are concerned. Instead of honoring this sacred obligation, America has
given the Negro people a bad check which has come back marked "insufficient funds." But
we refuse to believe that the bank of justice is bankrupt. We refuse to believe that there are
insufficient funds in the great vaults of opportunity of this nation. So we have come to cash
this check -- a check that will give us upon demand the riches of freedom and the security of
justice. We have also come to this hallowed spot to remind America of the fierce urgency of
now. This is no time to engage in the luxury of cooling off or to take the tranquilizing drug of
gradualism. Now is the time to rise from the dark and desolate valley of segregation to the
sunlit path of racial justice. Now is the time to open the doors of opportunity to all of God's
children. Now is the time to lift our nation from the quicksands of racial injustice to the
solid rock of brotherhood.

It would be fatal for the nation to overlook the urgency of the moment and to
underestimate the determination of the Negro. This sweltering summer of the Negro's
legitimate discontent will not pass until there is an invigorating autumn of freedom and
equality. Nineteen sixty-three is not an end, but a beginning. Those who hope that the Negro
needed to blow off steam and will now be content will have a rude awakening if the nation
returns to business as usual. There will be neither rest nor tranquility in America until the
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Negro is granted his citizenship rights. The whirlwinds of revolt will continue to shake the
foundations of our nation until the bright day of justice emerges.

But there is something that I must say to my people who stand on the warm threshold
which leads into the palace of justice. In the process of gaining our rightful place we must
not be guilty of wrongful deeds. Let us not seek to satisfy our thirst for freedom by drinking
from the cup of bitterness and hatred.

We must forever conduct our struggle on the high plane of dignity and discipline. We must
not allow our creative protest to degenerate into physical violence. Again and again we
must rise to the majestic heights of meeting physical force with soul force. The marvelous
new militancy which has engulfed the Negro community must not lead us to distrust of all
white people, for many of our white brothers, as evidenced by their presence here today,
have come to realize that their destiny is tied up with our destiny and their freedom is
inextricably bound to our freedom. We cannot walk alone.

And as we walk, we must make the pledge that we shall march ahead. We cannot turn back.
There are those who are asking the devotees of civil rights, "When will you be satisfied?"
We can never be satisfied as long as our bodies, heavy with the fatigue of travel, cannot gain
lodging in the motels of the highways and the hotels of the cities. We cannot be satisfied as
long as the Negro's basic mobility is from a smaller ghetto to a larger one. We can never be
satisfied as long as a Negro in Mississippi cannot vote and a Negro in New York believes he
has nothing for which to vote. No, no, we are not satisfied, and we will not be satisfied until
justice rolls down like waters and righteousness like a mighty stream.

[ am not unmindful that some of you have come here out of great trials and tribulations.
Some of you have come fresh from narrow cells. Some of you have come from areas where
your quest for freedom left you battered by the storms of persecution and staggered by the
winds of police brutality. You have been the veterans of creative suffering. Continue to work
with the faith that unearned suffering is redemptive.

Go back to Mississippi, go back to Alabama, go back to Georgia, go back to Louisiana, go
back to the slums and ghettos of our northern cities, knowing that somehow this situation

can and will be changed. Let us not wallow in the valley of despair.

[ say to you today, my friends, that in spite of the difficulties and frustrations of the moment,
[ still have a dream. It is a dream deeply rooted in the American dream.

[ have a dream that one day this nation will rise up and live out the true meaning of its
creed: "We hold these truths to be self-evident: that all men are created equal.”

[ have a dream that one day on the red hills of Georgia the sons of former slaves and the
sons of former slave owners will be able to sit down together at a table of brotherhood.
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[ have a dream that one day even the state of Mississippi, a desert state, sweltering with the
heat of injustice and oppression, will be transformed into an oasis of freedom and justice.

[ have a dream that my four children will one day live in a nation where they will not be
judged by the color of their skin but by the content of their character.

[ have a dream today.

[ have a dream that one day the state of Alabama, whose governor's lips are presently
dripping with the words of interposition and nullification, will be transformed into a
situation where little black boys and black girls will be able to join hands with little white
boys and white girls and walk together as sisters and brothers.

[ have a dream today.

[ have a dream that one day every valley shall be exalted, every hill and mountain shall be
made low, the rough places will be made plain, and the crooked places will be made
straight, and the glory of the Lord shall be revealed, and all flesh shall see it together.

This is our hope. This is the faith with which I return to the South. With this faith we will be
able to hew out of the mountain of despair a stone of hope. With this faith we will be able to
transform the jangling discords of our nation into a beautiful symphony of brotherhood.
With this faith we will be able to work together, to pray together, to struggle together, to go
to jail together, to stand up for freedom together, knowing that we will be free one day.

This will be the day when all of God's children will be able to sing with a new meaning, "My
country, 'tis of thee, sweet land of liberty, of thee I sing. Land where my fathers died, land of
the pilgrim's pride, from every mountainside, let freedom ring."

And if America is to be a great nation this must become true. So let freedom ring from the
prodigious hilltops of New Hampshire. Let freedom ring from the mighty mountains of New
York. Let freedom ring from the heightening Alleghenies of Pennsylvania!

Let freedom ring from the snowcapped Rockies of Colorado!

Let freedom ring from the curvaceous slopes of California!

But not only that; let freedom ring from Stone Mountain of Georgia!

Let freedom ring from Lookout Mountain of Tennessee!

Let freedom ring from every hill and molehill of Mississippi. From every mountainside, let
freedom ring.

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



And when this happens, when we allow freedom to ring, when we let it ring from every
village and every hamlet, from every state and every city, we will be able to speed up that
day when all of God's children, black men and white men, Jews and Gentiles, Protestants
and Catholics, will be able to join hands and sing in the words of the old Negro spiritual,
"Free at last! free at last! Thank God Almighty, we are free at last!"
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Myths and Stories
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Stories of Children around the World

STANDARDS
CC1.4

OBJECTIVES

e To learn about everyday life around the world through folk and fairy tales

MATERIALS

e Teacher Supplement
e Journals

e Crayons

e Pencils

Methods:

Teacher tells story and children draw it in their journals and then label with help from their
teacher.

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse and

movements.
Warm-up activity— Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Review counting in one or more languages represented.

e Ask if anyone knows or remembers the story of Cinderella, and if they can say what
happens. (The teacher can fill in missing information). The teacher can say how similar
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stories exist all over the world. The teacher can ask, “What can we learn from the story of
Cinderella?”

Have children draw a picture of the story in their journals and label.
Finish Lesson with verse.

Assessment:
Teacher observation

Student response and participation
Completion of drawing

Notes/Feedback:
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Teacher Supplement: EGYPTIAN CINDERELLA

..by Sherry Climo, Harper Collins, New York, 533,

The Egyptian version of Cinderella. In this version her name is Rhodopis (ra-doh-pes).
Considered one of the oldest versions of the Cinderella story. It was first recorded by the
Roman historian Strabo in the first century BC. This version is based on fact and fiction.
Fact: there was a Greek slave girl named Rhodopis who married a Pharaoh Amasis (Dynasty
XXVI, 570-536 BC) and became his queen. A fellow slave, Aesop, told her many stories. In
this version the slipper is not golden but rose-colored.

"Long ago in the land of Egypt were the green water of the Nile River flows into the blue
water of the Mediterranean Sea lived a young maiden named Rhodopis." Rhodopis was born
in Greece but was kidnapped by pirates and carried down into Egypt where she was sold
into slavery. Her owner turned out to be a kind old man who spent most of his time under a
tree sleeping. Because of this he never saw how the other girls in the house, all servant girls,
taunted and teased Rhodopis. They teased her because she looked differently from them.
Their hair was straight and black while hers was golden and curly. They had brown eyes
and she had green. Their skin had the glow of copper, but Rhodopis had pale skin that
burned easily in the sun causing them to call her Rosy Rhodopis. They also made her work
hard shouting at her all day, "Go to the river and wash the clothes," "Mend my robe," "Chase
the geese from the garden,: "Bake the bread." Now Rhodopis had no friends only the
animals. She had trained the birds to eat from her hand, a monkey to sit on her shoulder,
and the old hippopotamus would slide up on the bank out of the mud to be closer to her. At
the end of the day if she wasn't too tired she would go down to the river to be with her
animal friends and if she had any energy left from the hard day's work she would dance and
sing for them. One evening as she was dancing, twirling around lighter than air with her
feet barely touching the ground, the old man woke from his sleep and watched as she
danced. He admired her dancingt and felt that one so talented should not be without shoes.
He ordered her a special pair of slippers. The shoes were gilded with rose-red gold and the
soles were leather. Now the servant girls really disliked her for they were jealous of her
beautiful slippers. Word arrived that the Pharaoh was holding court in Memphis and all in
the kingdom were invited. Oh how Rhodopis wanted to go with the servant girls. For she
knew there would be dancing, singing, and lots of wonderful food. As the servant girls
prepared to leave in their finest clothes they turned to Rhodopis and gave her more chores
to do before they returned. They poled their raft away leaving a sad Rhodopis on the bank.
As she began to wash the clothes in the river she sang a sad little song--"wash the linen,
weed the garden, grind the grain." The hippopotamus grew tired of this little song and
splashed back into the river. The splashing of the water wet Rhodopis's slippers. She
quickly grabbed them up, wiped it off and placed them in the sun to dry. As she was
continuing with her chores the sky darkened and as she looked up she saw a falcon sweep
down, snatch one of her slippers, and fly away. Rhodopis was in awe for she knew it was the
god Horus who had taken her shoe. Rhodopis now with only one slipper put it away in her
tunic. Now the Pharaoh, Amasis, Pharaoh of upper and lower Egypt was sitting on his
throne looking out over the people and feeling very bored. He much preferred to be riding
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across the desert in his chariot. Suddenly the falcon swooped down and dropped the
rose-red golden slipper in his lap. Surprised but knowing this was a sign from the god
Horus he sent out a decree that all maidens in Egypt must try on the slipper, and the owner
of the slipper would be his queen. By the time the servant girls arrived the celebrations had
ended and the Pharaoh had left by chariot in search of the owner of the golden slipper. After
searching on land and not finding the owner he called for his barge and began to travel the
Nile pulling into every landing so maidens could try on the slipper. As the barge rounded
the bend in front of the home of Rhodopis all heard the sounds of the gong, the trumpets
blaring, and saw the purple silk sails. The servant girls ran to the landing to try on the shoe
while Rhodopis hid in the rushes. When the servant girls saw the shoe they recognized it as
Rhodopis's slipper but they said nothing and still tried to force their feet into the slipper.
The Pharaoh spied Rhodopis hiding in the rushes and asked her to try on the slipper. She
slid her tiny foot into the slipper and then pulled the other from her tunic. The Pharaoh
pronounced that she would be his queen. The servant girls cried out that she was a slave
and not even Egyptian. The Pharaoh responded with "She is the most Egyptian of all...for
her eyes are as green as the Nile, her fair as feathery as papyrus, and her skin the pink of a
lotus flower."

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



FOUNDATION
Celebrating People, Planet & Possibility

Croco’nile - A Story from Egypt

STANDARDS
CC14

OBIJECTIVES

e Compare and contrast everyday life around the world

MATERIALS

e Teacher Supplement
e Journals

e Crayons

e Pencils

Procedure:

This is the first of SIX sessions dedicated to comparing and contrasting everyday life in
different times and places around the world, recognizing that some things change and some
stay the same. Teachers should feel free to use other stories if they suit the class better
than the stories included. Fairy tales and real life stories are fine.
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Methods:
Teacher tells story and children draw it in their journals and then label with help from their
teacher.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.
Warm-up activity— Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Review counting in one or more languages represented.
Ask students if they have any pets, and what special things their pets can do. Read or tell
story, Croco’nile.
Have children draw a picture of the story in their journals and label.
Finish Lesson with verse.

Assessment:

Teacher observation

Student response and participation
Completion of drawing

Croco'nile...by Roy Gerrard; Farrar, Strauss, Girous, NY, 1994.

One morning while at play, Hamut and his sister, Nekatu, two Egyptian children, found a
baby crocodile. Each day they fed him and swam with him in the Nile River. One day Nekatu
and Hamut spied a boat. They climbed aboard and hid themselves from the crew. By the
next morning they were hundreds of miles from their village. When found by the crew the
captain sailed into port to try to find them a home with a friend while runners returned to
the village to tell the family of their whereabouts. The captain's friend happened to be a
sculptor who soon was teaching Hamut to carve statues.

Before long Nekatu was drawing and painting. The villagers were in awe of the children's
talents. The sculptor had been commissioned to work in on underground pyramid and
asked the children to assist him in decorating the walls. One day the king visited his tomb
and was astonished to see the work of the children. Remembering his wife's birthday was
soon, he asked them to design a present for her, something very rare and special. The
children began to work and by the time of the party the rare and special gift was complete,
and they were present for the unveiling before the queen.

She was so pleased with her birthday gift that she invited Hamut and Nekatu to sit with her
and the king at the banquet table. From this they garnered enormous fame but stayed
modest and shy. However, some villains knowing of their talents kidnapped them and sailed
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to foreign ports to ransom them. By this time the flood waters had appeared and the boat
soon sank in the turbulent waves. To the children's rescue came their old friend the
Crocodile who carried them safely home.

FOUNDATION
Celebrating People, Planet & Possibility

Stories of Children Around the World |l

STANDARDS
CC14

OBIJECTIVES

e Students will listen to and discuss a story

e Students will participate in collaborative storytelling

e Students will draw images of the story they heard and/or told

MATERIALS

Teacher Supplement
e Journals

e C(rayons

e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.
e Warm-up activity— Teacher leads a hand-clapping rhythm for the children to copy.
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Foreign language—Review counting in one or more languages represented.
Read or tell story,If the children seem prepared, tell a story by going around the room
and everyone adding one sentence (or one part) to the story. Some possible story
starters are, “I went to the store and [ bought an apple.” Then the next student and add
“and I bought a pair of shoes,” or go off in a different direction, such as “I gave the apple
to my best friend,” etc.

e Have children draw a picture of the story in their journals and label.

e Finish Lesson with verse.

Assessment:
Teacher observation
Student response
Student participation

Notes/Feedback:

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



| /N UM 1
FOUNDATION
Celebrating People, Planet & Possibility

Stories of Children Around the World Il

STANDARDS
CC1.4

OBIJECTIVES

e Students will listen to and discuss a story

e Students will participate in collaborative storytelling

e Students will draw images of the story they heard and/or told

MATERIALS

Teacher Supplement
e Journals

e C(rayons

e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.
Warm-up activity— Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Review counting in one or more languages represented.
Read or tell story. Repeat collaborative story telling or read from classic children’s
books such as “The Little Prince,” or “Charlotte’s Web.” Another possibility is choosing
from children’s poetry. One website to find a wide range of poems is:
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http://www.storyit.com/Classics/JustPoems/classicpoems.htm but there are many
others.

Have children draw a picture of the story in their journals and label.
Finish Lesson with verse.

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Stories of Children Around the World IV

STANDARDS
CC1.4

OBIJECTIVES

e Students will listen to and discuss a story

e Students will participate in collaborative storytelling

e Students will draw images of the story they heard and/or told

MATERIALS

e Teacher Supplement
e Journals

e C(rayons

e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

Warm-up activity— Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Review counting in one or more languages represented.

Read or tell story, Continue with classic stories and/or poetry.

Have children draw a picture of the story in their journals and label.

Finish Lesson with verse.

Assessment:

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



Student response
Student participation
Student journals
Teacher observation

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Stories of Children Around the World V

STANDARDS
CC14

OBIJECTIVES

e Students will listen to and discuss a story

e Students will participate in collaborative storytelling

e Students will draw images of the story they heard and/or told

MATERIALS

Teacher Supplement
e Journals

e C(rayons

e Pencils

Procedure:

e Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.
Warm-up activity— Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Review counting in one or more languages represented.
Read or tell story. Continue with classic stories or poetry. One website for researching
classic folktales from around the world is:
http://teacher.scholastic.com/writewit/mff/myths.html.

This website also contains myths and legends.
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e Have children draw a picture of the story in their journals and label.
e Finish Lesson with verse.

Assessment:

Teacher observation
Student response
Student participation
Student drawings journal

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Lunar New Year

STANDARDS
CC14

OBIJECTIVES

e Students will listen to and discuss a story

e Students will participate in collaborative storytelling

e Students will draw images of the story they heard and/or told

MATERIALS

Teacher Supplement
Journals

Crayons

Pencils

Large and small paper
Scissors

Glue

Photos
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Methods:
Individual and large group drawings and collage of Lunar New Year Celebration.
e Begin with forming a circle with the children. Recite verse. Ask children to copy verse and
movements.
Warm-up activity — Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language — Practice phrases related to the Lunar New Year. Teacher can talk about
the times of years and names of new year in various cultures. A good reference for this can
be found at: http://www.fathertimes.net/traditions.htm. This website also includes a list of
“new year” in several languages.
e Teacher directs children in a large paper drawing and collage of the Lunar New Year. When

finished, the children may create additional drawings in their journals.
e Finish lesson with verse.

Assessment:
Teacher observation

Student response
Student drawings

Notes/Feedback:
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FOUNDATION
Celebrating People, Planet & Possibility

Lunar New Year Il

STANDARDS

CC14

OBIJECTIVES

e Students will listen to and discuss a story

e Students will participate in collaborative storytelling
e Students will draw images of the story they heard and/or told
MATERIALS

e Teacher Supplement

e Journals

e C(rayons

e Pencils

Methods:

Story of Lunar New Year, feast with assistance from parents bringing in costumes, food,
decorations, and such.

Begin with forming a circle with the children. Recite verse. Ask children to copy verse
and movements.

Warm-up activity—Teacher leads a hand-clapping rhythm for the children to copy.
Foreign language—Practice phrases related to the Lunar New Year. Teach vocabulary
related to the phases of the moon; “new,” waxing,” “waning,” “quarter” “crescent,’
“gibbous,” “half,” and “full.” It would be great to illustrate these with images. Some great

lunar images can be found at: http://astropixels.com/moon/phases/phasesgallery.html

n »
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e Teacher tells or reads story of the Lunar New Year. One is included in the Teacher

Supplement.
e Children will celebrate. Refer to Teacher Supplement.
e Finish lesson with verse.

Assessment:
Discuss how the Lunar New Year celebration is similar to and different from the traditional

American celebration on December 31°*/January 1°.

Notes/Feedback:
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Teacher Supplement: Lunar New Year

NEW YEAR’S DAY: JANUARY 1, JAPAN
JANUARY 23: CHINESE, KOREAN, VIETNAMESE CULTURES

The Following Pages Have Information To Guide Celebrations Of The New Year For Children Of
Japanese, Chinese, Korean And Vietnamese Backgrounds. Please Check With Class Teachers To
Determine If These May Be Celebrated Together. Please Note That The Japanese Celebration Of
The New Year Is January 1%, Long Before The Lunar New Year Celebrations Of The Other
Nationalities. Parents Will Be Helpful In Putting Together The Clothing, Foods, Decorations,
Stories Or Other Essential Elements Of The Celebration.

Korean New Year
From Wikipedia, the free encyclopedia

. Traditional game tuho being played.

Also called Lunar New Year

Observed by Korean people around the world

Type Korean, cultural, Buddhist

Significance The first day of the Korean calendar (lunar calendar)

2012 date January 23

Related to Mongolian New Year, Tibetan New Year, Japanese New Year, Chinese New

Year, Viethamese New Year

Korean New Year, commonly known as Seollal (Hangul: A< RR: Seollal; MR: Sollal), is the
first day of the lunar calendar. It is the most important of the traditional Korean holidays. It
consists of a period of celebrations, starting on New Year's Day. Koreans also celebrate solar
New Year's Day on January 1 each year, following the Gregorian Calendar. The Korean New
Year holiday lasts three days, and is considered a more important holiday than the solar
New Year's Day.! The term "Seollal" generally refers to Eumnyeok Seollal (=2 g, lunar
new year), also known as Gujeong (Hangul: 7-%; Hanja: # F). Less commonly, "Seollal"

also refers to Yangnyeok Seollal (Y2 A'd, solar new year), also known as Sinjeong
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(Hangul: 41%; Hanja: #71F). Korean New Year generally falls on the day of the second new
moon after winter solstice, unless there is a very rare intercalary eleventh or twelfth month
in the lead-up to the New Year. In such a case, the New Year falls on the day of the third new
moon after the solstice (next occurrence will be 2033).

Customs

Korean New Year is typically a family holiday. The three-day holiday is used by many to return to
their hometowns to visit their parents and other relatives where they perform an ancestral
ritual. Many Koreans dress up in colorful traditional Korean clothing called hanbok. Many
Koreans greet the New Year by visiting East-coast locations such as Gangneung and Donghae in
Gangwon province, where they are most likely to see the first rays of the New Year's sun.”

Tteokguk

Tteokguk (=) (soup with sliced rice cakes) is a traditional Korean food that is customarily
eaten for the New Year. According to Korean age reckoning, the Korean New Year is similar to a
birthday for Koreans, and eating Tteokguk is part of the birthday celebration. Once you finish
eating your Tteokguk, you are one year older.

Sebae

Sebae is a traditionally observed activity on Seollal, and is filial-piety-oriented. Children wish
their elders (grandparents, aunts and uncles, parents) a happy new year by performing one
deep traditional bow (rites with more than one bow involved are usually for the deceased) and
the words saehae bok mani badeuseyo (Hangul: MSiS 02O M) which translates to wish
you a blessed new year. Parents typically reward this gesture by giving their children new year's
money (usually in the form of crisp paper money) and offering words of wisdom, deokdam.
Historically, parents gave out rice cakes (ddeok) and fruit to their children instead. Before the
bowing ceremony is held, children wear hanboks. Hanboks are worn as a respectful way to
appreciate the ancestors and elders.

Folk games

Many traditional games are associated with the Korean New Year. The traditional family
board game yunnori (%% °]) is still a popular game in now days. Yut Nori(Yunnori) is a
traditional board game played in Korea, especially during Korean New Year. Traditionally
men and boys would fly rectangle kites called yeonnalligi, and play jegi chagi (%71 2}71), a
game in which a light object is wrapped in paper or cloth, and then kicked in a footbag like
manner. Korean women and girls would have traditionally played neolttwigi (‘"2 ¥ 71), a
game of jumping on a seesaw (A| &), and gongginolie, game played with 5 little gonggi (it
was originary a little stone but now days we buy the made ones in shops) While children
spun paengi (3 ©]).

References

A Nguyen, Anna (2007-02-12). "Korean New Year". The Arkansas Traveler.
http://media.www.thetraveleronline.com/media/storage/paper688/news/2007/02/12/LifeStyl
e/Korean.New.Year-2713080.shtml.
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A Chan, L. P. (2008-01-03). "Diverse New Year's Celebrations Around the World".

www.trifter.com.

http://www.trifter.com/Practical-Travel/Luxury-Travel/Diverse-New-Years-Celebrations-Around
-the-World.70756/2.

Chinese New Year
From Wikipedia, the free encyclopedia

lo called
Observed by
Type

Significance
2011 date
2012 date

Celebrations

Related to

For other traditions of celebrating lunar New Year, see Lunar New Year.

Chinatown, London around Chinese New Year

Lunar New Year, Spring Festival

Chinese communities worldwide!™

Cultural, Religious
(Buddhist, Daoist, Confucian)

The first day of the Chinese calendar (lunisolar calendar)
February 3
January 23

Dragon dances/Lion dances, fireworks, family gathering, family meal, visiting
friends and relatives (F4£), giving red envelopes, decorating with duilian (¥}
HX).

Lantern Festival, which concludes the celebration of the New Year. Mongol New
Year (Tsagaan Sar), Tibetan New Year (Losar), Japanese New Year (Shogatsu),
Korean New Year (Seollal), Vietnamese New Year (Tét)

Chinese New Year is the most important of the traditional Chinese holidays. In China, it is
known as "Spring Festival," the literal translation of the Chinese name %75 (Pinyin: Chan
Jié), owing to the difference between Western and traditional Chinese methods for
computing the seasons. It marks the end of the winter season, analogous to the Western
carnival. The festival begins on the first day of the first month (Chinese: iF H; pinyin: Zhéng
Yue) in the traditional Chinese calendar and ends with Lantern Festival which is on the 15th
day. Chinese New Year's Eve, a day where Chinese families gather for their annual reunion
dinner, is known as Chu X1 ([§47) or "Eve of the Passing Year." Because the Chinese calendar
is lunisolar, the Chinese New Year is often referred to as the "Lunar New Year".
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Chinese New Year is the longest and most important festivity in the Chinese calendar. The origin
of Chinese New Year is itself centuries old and gains significance because of several myths and
traditions. Chinese New Year is celebrated in countries and territories with significant Chinese
populations, such as Mainland China, Hong Kong,?Indonesia, Tibet, Macau, Malaysia,
Philippines, Singapore,®'Taiwan, Thailand, and also in Chinatowns elsewhere. Chinese New Year
is considered a major holiday for the Chinese and has had influence on the lunar new year
celebrations of its geographic neighbors, as well as cultures with whom the Chinese have had
extensive interaction. These include Koreans (Seollal), and Bhutanese (Losar), Mongols (Tsagaan
Sar), Vietnamese (Tét), and the Japanese before 1873 (Oshogatsu).

In countries such as Australia, Canada and the United States, although Chinese New Year is
not an official holiday, many ethnic Chinese hold large celebrations and Australia Post,
Canada Post, and the US Postal Service issue New Year's themed stamps.

Within China, regional customs and traditions concerning the celebration of the Chinese
new year vary widely. People will pour out their money to buy presents, decoration,
material, food, and clothing. It is also the tradition that every family thoroughly cleans the
house to sweep away any ill-fortune in hopes to make way for good incoming luck.
Windows and doors will be decorated with red colour paper-cuts and couplets with
popular themes of "good fortune" or "happiness”, "wealth", and "longevity". On the Eve of
Chinese New Year, supper is a feast with families. Food will include such items as pigs,
ducks, chicken and sweet delicacies. The family will end the night with firecrackers. Early
the next morning, children will greet their parents by wishing them a healthy and happy
new year, and receive money in red paper envelopes. The Chinese New Year tradition is to
reconcile, forget all grudges and sincerely wish peace and happiness for everyone.

Although the Chinese calendar traditionally does not use continuously numbered years,
outside China its years are often numbered from the reign of the Yellow Emperor. But at
least three different years numbered 1 are now used by various scholars, making the year
2011 "Chinese Year" 4709, 4708, or 4648.14

The lunisolar Chinese calendar determines the date of Chinese New Year. The calendar is
also used in countries that have adopted or have been influenced by Han culture, notably
the Koreans, Japanese and Vietnamese, and may have a common ancestry with the similar
New Year festivals outside East Asia, such as Iran, and historically, the Bulgars lands.

In the Gregorian calendar, Chinese New Year falls on different dates each year, a date
between January 21 and February 20. In the Chinese calendar, winter solstice must occur in
the 11th month, which means that Chinese New Year usually falls on the second new moon
after the winter solstice (rarely the third if an intercalary month intervenes). In traditional
Chinese Culture, lichun is a solar term marking the start of spring, which occurs about
February 4.

The dates for Chinese New Year from 1996 to 2031 (in the Gregorian calendar) are at the
left, along with the year's presiding animal zodiac and its earthly branch. The names of the
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earthly branches have no English counterparts and are not the Chinese translations of the
animals. Alongside the 12-year cycle of the animal zodiac there is a 10-year cycle of
heavenly stems. Each of the ten heavenly stems is associated with one of the five elements
of Chinese astrology, namely: Wood, Fire, Earth, Metal, and Water. The elements are rotated
every two years while a yin and yang association alternates every year. The elements are
thus distinguished: Yang Wood, Yin Wood, Yang Fire, Yin Fire, etc. These produce a
combined cycle that repeats every 60 years. For example, the year of the Yang Fire Rat
occurred in 1936 and in 1996, 60 years apart.

Many confuse their Chinese birth-year with their Gregorian birth-year. As the Chinese New
Year starts in late January to mid-February, the Chinese year dates from January 1 until that
day in the new Gregorian year remain unchanged from the previous Gregorian year. For
example, the 1989 year of the snake began on February 6, 1989. The year 1990 is
considered by some people to be the year of the horse. However, the 1989 year of the snake
officially ended on January 26, 1990. This means that anyone born from January 1 to
January 25, 1990 was actually born in the year of the snake rather than the year of the
horse. Many online Chinese Sign calculators do not account for the non-alignment of the
two calendars, using Gregorian-calendar years rather than official Chinese New Year dates.

One scheme of continuously numbered Chinese-calendar years assigns 4708 to the year
beginning February 3, 2011, but this is not universally accepted; the calendar is
traditionally cyclical, not continuously numbered.

According to tales and legends, the beginning of Chinese New Year started with the fight
against a mythical beast called the Nian (Chinese: 4E; pinyin: nidn). Nian would come on the
first day of New Year to eat livestock, crops, and even villagers, especially children. To
protect themselves, the villagers would put food in front of their doors at the beginning of
every year. It was believed that after the Nian ate the food they prepared, it wouldn’t attack
any more people. One time, people saw that the Nian was scared away by a little child
wearing red. The villagers then understood that the Nian was afraid of the colour red.
Hence, every time when the New Year was about to come, the villagers would hang red
lanterns and red spring scrolls on windows and doors. People also used firecrackers to
frighten away the Nian. From then on, Nian never came to the village again. The Nian was
eventually captured by Hongjun Laozu, an ancient Taoist monk. The Nian became Hongjun
Laozu's mount.[®!

The period around Chinese New Year is also the time of the largest human migration, when
migrant workers in China, as well as overseas Chinese around the world travel home to
have reunion dinners with their families on Chinese New Year's Eve. More interurban trips
are taken in mainland China in this 40-day period than the total population of China. This
period is called chunyun (33& or iz, Pinyin: chin yun, literally the transportation during
Spring Festival).

Festivities
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“Red couplets and red lanterns are displayed on the door frames and light up the atmosphere.
The air is filled with strong Chinese emotions. In stores in Beijing, Shanghai, Wuhan, and other
cities, products of traditional Chinese style have started to lead fashion trend[s]. Buy yourself a
Chinese-style coat, get your kids tiger-head hats and shoes, and decorate your home with some
beautiful red Chinese knots, then you will have an authentic Chinese-style Spring Festival.”
—Xinwen Lianbo, January 2001, quoted by Li Ren, Imagining China in the Era of Global
Consumerism and Local Consciousness!”

Preceding days

On the eighth day of the lunar month prior to Chinese New Year, a traditional porridge
known as labazhou (fifi/\5#) is served in remembrance "of an ancient festival, called L3,
that occurred shortly after the winter solstice"®. La (fif) is a term often associated with
Chinese New Year as it refers to the sacrifices held in honor of the gods in the twelfth lunar
month, hence the cured meats of Chinese New Year are known as larou (fi5A). The
porridge was prepared by the women of the household at first light, with the first bowl
offered to the family's ancestors and the household deities. Every member of the family was
then served a bowl, with leftovers distributed to relatives and friends.°!It's still served as a
special breakfast on this day in some Chinese homes.

On the days immediately before the New Year celebration, Chinese families give their home
a thorough cleaning. There is a Cantonese saying "Wash away the dirt on ninyabaat" (4
J\, Vi), but the practice is not restricted to nin@a ®aat (41 /\, the 28th day of month
12). It is believed the cleaning sweeps away the bad luck of the preceding year and makes
their homes ready for good luck. Brooms and dust pans are put away on the first day so that
the newly arrived good luck cannot be swept away. Some people give their homes, doors
and window-frames a new coat of red paint; decorators and paper-hangers do a year-end
rush of business prior to Chinese New Year!'”, Homes are often decorated with paper
cutouts of Chinese auspicious phrases and couplets. Purchasing new clothing, shoes, and
receiving a hair-cut also symbolize a fresh start.

In many households where Buddhism or Taoism is prevalent, home altars and statues are
cleaned thoroughly, and altars that were adorned with decorations from the previous year
are taken down and burned a week before the new year starts, to be replaced with new
decorations. Taoists (and Buddhists to a lesser extent) will also "send gods" (3£##), an
example would be burning a paper effigy of Zao Jun the Kitchen God, the recorder of family
functions. This is done so that the Kitchen God can report to the Jade Emperor of the family
household's transgressions and good deeds. Families often offer sweet foods (such as
candy) in order to "bribe" the deities into reporting good things about the family.

The biggest event of any Chinese New Year's Eve is the dinner. A dish consisting of fish will
appear on the tables of Chinese families. It is for display for the New Year's Eve dinner. This
meal is comparable to Christmas dinner in the West. In northern China, it is customary to
make dumplings (jiaozi/& ¥) after dinner to eat around midnight. Dumplings symbolize
wealth because their shape resembles a Chinese tael. By contrast, in the South, it is
customary to make a glutinous new year cake (Niangao, 4£%£) and send pieces of it as gifts
to relatives and friends in the coming days of the new year. Nidngao [Pinyin] literally means
"new year cake" with a homophonous meaning of "increasingly prosperous year in year
out".'" After dinner, some families go to local temples hours before the new year begins to
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pray for a prosperous new year by lighting the first incense of the year; however in modern
practice, many households hold parties and even hold a countdown to the new year.
Traditionally, firecrackers were once lit to scare away evil spirits with the household doors
sealed, not to be reopened until the new morning in a ritual called "opening the door of
fortune" (kaicaimén, 714 ]).'* Beginning in 1982, the CCTV New Year®Gala was broadcast
four hours before the start of the New Year.

First day

The first day is for the welcoming of the deities of the heavens and earth, officially beginning at
midnight. Many people, especially Buddhists, abstain from meat consumption on the first day
because it is believed that this will ensure longevity for them. Some consider lighting fires and
using knives to be bad luck on New Year's Day, so all food to be consumed is cooked the days
before. On this day, it is considered bad luck to clean.

Most importantly, the first day of Chinese New Year is a time to honor one's elders and families
visit the oldest and most senior members of their extended families, usually their parents,
grandparents and great-grandparents.

For Buddhists, the first day is also the birthday of MaitreyaBodhisattva (better known as the
more familiar Budai Luohan), the Buddha-to-be. People also abstain from killing animals.

Some families may invite a lion dance troupe as a symbolic ritual to usher in the Chinese New
Year as well as to evict bad spirits from the premises. Members of the family who are married
also give red envelopes containing cash to junior members of the family, mostly children and
teenagers. Business managers also give bonuses through red envelopes to employees for good
luck and wealth.

While fireworks and firecrackers are traditionally very popular, some regions have banned them
due to concerns over fire hazards, which have resulted in increased number of fires around New
Years and challenged municipal fire departments' work capacity. For this reason, various city
governments (e.g., Hong Kong, and Beijing, for a number of years) issued bans over fireworks
and firecrackers in certain premises of the city. As a substitute, large-scale fireworks have been
launched by governments in such cities as Hong Kong.

Second day

Incense is burned at the graves of ancestors as part of the offering and prayer ritual.

The second day of the Chinese New Year, known as kainidn (JF4E, "beginning of the
year™)'3, was when married daughters visited their birth parents, relatives and close
s y, married daughters often didn't have the opportunity to visit their
tly)

It is also the God of Wealth's birthday. During the days of imperial
China, "beggars and other unemployed people circulate[d] from
family to family, carrying a picture [of the God of Wealth] shouting,
"Zao Shen dao!" [The God of Wealth has come!]."l'* Householders
would respond with "lucky money" to reward the messengers.
Business people of the Cantonese dialect group will hold a 'Hoi Nin'
prayer to start their business on the 2nd day of Chinese New Year so
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they will be blessed with good luck and prosperity in their business for the year.
Some believe that the second day is also the birthday of all dogs and remember them with
special treats.

Third day

The third day is known as chi k=u (7 [1), directly translated as "red mouth". chi k=2u is also
called chi ggu ri (7R¥ H). chi ggu means "the God of Blazing Wrath" (fZ%% Z ). It is generally
accepted that it is not a good day to socialize or visit your relatives and friends.2212€ Hakka
villagers in rural Hong Kong in the 1960s called it the Day of the Poor Devil and believed
everyone should stay at home.2 This is also considered a propitious day to visit the temple of
the God of Wealth and have one's future told.

Fourth day
In those communities that celebrate Chinese New Year for only two or three days, the fourth
day is when corporate "spring dinners" kick off and business returns to normal.

Fifth day

In northern Mainland China, people eat jido zi (simplified Chinese: /& ¥+; traditional
Chinese: ), or dumplings on the morning of Po Wu (#} #.). In Taiwan, businesses
traditionally re-open on the next day (the sixth day), accompanied by firecrackers.

It is also common in China that on the 5th day people will shoot off firecrackers in the attempt
to get Guan Yu's attention, thus ensuring his favor and good fortune for the new year, (dtation needed]

Seventh day

The seventh day, traditionally known as rénri ( A\ H, the common man's birthday), the day
when everyone grows one year older. In some overseas Chinese communities in Southeast
Asia, such as Malaysia and Singapore, it is also the day when tossed raw fish salad, yusheng,
is eaten for continued wealth and prosperity.

For many Chinese Buddhists, this is another day to avoid meat, the seventh day
commemorating the birth of Sakra, lord of the devas in Buddhist cosmology who is
analogous to the Jade Emperor. Chinese New Year's celebrations, on the eighth day, in the
Vancouver suburb of Richmond, British Columbia, Canada.

Eighth day

Another family dinner is held to celebrate the eve of the birth of
the Jade Emperor. However, everybody should be back to work
by the eighth day. All government agencies and business will stop
celebrating by the eighth day. Store owners will host a
lunch/dinner with their employees, thanking their employees for
the work they have done for the whole year.

Ninth day
The ninth day of the New Year is a day for Chinese to offer —"
prayers to the Jade Emperor of Heaven (KZY) in the Taoist
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Pantheon. The ninth day is traditionally the birthday of the Jade Emperor. This day is
especially important to Hokkiens. Come midnight of the eighth day of the new year,
Hokkiens will offer thanks giving prayers to the Emperor of Heaven. Offerings will include
sugarcane as it was the sugarcane that had protected the Hokkiens from certain
extermination generations ago. Incense, tea, fruit, vegetarian food or roast pig, and gold
paper is served as a customary protocol for paying respect to an honored person.

Tenth day
The Jade Emperor's party is also celebrated on this day.

Eleventh through twelfth day
On these days, friends and family are invited for dinners.

Thirteenth day

On the 13th day people will eat pure vegetarian food to clean out their stomach due to
consuming too much food over the last two weeks.

This day is dedicated to the General Guan Yu, also known as the Chinese God of War. Guan Yu
was born in the Han dynasty and is considered the greatest general in Chinese history. He
represents loyalty, strength, truth, and justice. According to history, he was tricked by the
enemy and was beheaded.

Almost every organization and business in China will pray to Guan Yu on this day. Before his life
ended, Guan Yu had won over one hundred battles and that is a goal that all businesses in China
want to accomplish. In a way, people look at him as the God of Wealth or the God of Success.

Fifteenth day

The fifteenth day of the new year is celebrated as Yuan Xiao Festival/Yudnxiaojié (Joi T7)
or Shang Yuan Festival/Shangyudnjié (_FJGT7) or Lantern Festival, otherwise known as
Chap Goh Mei (Chinese: +F.H&; pinyin: shi wii ming; literally "the fifteen night") in Fujian
dialect. Rice dumplings tangyuan (simplified Chinese: j7[#]; traditional Chinese: ¥;[El;
pinyin: tangyuan), a sweet glutinous rice ball brewed in a soup, are eaten this day. Candles
are lit outside houses as a way to guide wayward spirits home. This day is celebrated as the
Lantern Festival, and families walk the street carrying lighted lanterns.

In Malaysia and Singapore, this day is celebrated by individuals seeking for a love partner, a
different version of Valentine's Day.'® Normally, single women would write their contact
number on mandarin oranges and throw it in a river or a lake while single men would
collect them and eat the oranges. The taste is an indication of their possible love: sweet
represents a good fate while sour represents a bad fate. This day often marks the end of the
Chinese New Year festivities.

Cuisine
[ Niangao, Chinese New Year cake

A reunion dinner is held on New Year's Eve where
members of the family gather for the celebration. The
venue will usually be in or near the home of the most
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senior member of the family. The New Year's Eve dinner is very sumptuous and
traditionally includes chicken and fish. In some areas, fish (simplified Chinese: ff;
traditional Chinese: £; pinyin: yu) is included, but not eaten completely (and the remainder
is stored overnight), as the Chinese phrase "may there be surpluses every year" (simplified
Chinese: 4E4EA 4%; traditional Chinese: 4E4FE4£%; pinyin: nidn nidn y=u yi) sounds the
same as "may there be "ish every year."

In mainland China, many families will banter whilst watching the CCTV New Year's Gala in
the hours before midnight.

Red packets for the immediate family are sometimes distributed during the reunion dinner.
These packets often contain money in certain numbers that reflect good luck and
honorability. Several foods are consumed to usher in wealth, happiness, and good fortune.
Several of the Chinese food names are homophones for words that also mean good things.

Description:

An elaborate vegetarian dish served by Chinese families on the eve and the first day of the
New Year. A type of black hair-like algae, pronounced "fat choy" in Cantonese, is also
featured in the dish for its name, which sounds like "prosperity". Hakkas usually serve kiu
nyuk (Chinese: #11[4]; pinyin: kdu rou) and ngiong teu fu.

[s usually eaten or merely displayed on the eve of Chinese New Year. The pronunciation of
fish (fyd) makes it a homophone for "surpluses"(ffyu). The main Chinese new year
dumpling. It is believed to resemble ancient Chinese gold ingots (simplified Chinese: 4 7C
%; traditional Chinese: 4G ; pinyin: jin yuan bio)

Eaten traditionally in northern China because the preparation is similar to packaging luck
inside the dumpling, which is later eaten. Mandarin oranges are the most popular and most
abundant fruit during Chinese New Year - jin ju (Chinese: €% pinyin: jin jazi)
translation: golden tangerine/orange or kam (Chinese: #f; pinyin: gan) in Cantonese. Also,
the name gik (#% ju) in Teochew dialect is a homophone of "luck” or "fortune" (3 ji).[19]
Other variations include sunflower, pumpkin and other seeds.

Most popular in eastern China (Jiangsu, Zhejiang and Shanghai) because its pronunciation
is a homophone for "a more prosperous year (4 lit. year high)". Nian gao is also popular
in the Philippines because of its large Chinese population and is known as "tikoy" (Chinese:
EHAR, from Min Nan) there. Known as Chinese New Year pudding, nian gao is made up of
glutinous rice flour, wheat starch, salt, water, and sugar. The colour of the sugar used
determines the colour of the pudding (white or brown). Families may serve uncut noodles,
which represent longevity and long life, though this practice is not limited to the new year.
Sweets and similar dried fruit goods are stored in a red or black Chinese candy box.

Chinese salty-sweet dried meat, akin to jerky, which is trimmed of the fat, sliced, marinated
and then smoked for later consumption or as a gift. Made from the vegetable taro, the cakes
are cut into squares and often fried.

A dish made of shredded radish and rice flour, usually fried and cut into small squares. Raw
fish salad. Eating this salad is said to bring good luck. This dish is usually eaten on the
seventh day of the New Year, but may also be eaten throughout the period.

Red envelopes
Red packets for sale in a market in Taipei, Taiwan, before the Year of the Rat
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packets (Cantonese: lai sze or lai see) (F]J&, |7 or #|Z¥); (Mandarin: 'hong bao' (£1.41);
Hokkien: 'ang pow' (POJ: ang-pau); Hakka: 'fung bao'; are passed out during the Chinese
New Year's celebrations, from married couples or the elderly to unmarried juniors. It is also
common for adults or young couples to give red packets to children. Red packets are also
known as J#5%$8 /4% 4% (Ya Sui Qian, which was evolved from JB 24 / i 224k, literally, the
money used to suppress or put down the evil spirit ) during this period.!?"!

Red packets almost always contain money, usually varying from a couple of dollars to
several hundred. Per custom, the amount of money in the red packets should be of even
numbers, as odd numbers are associated with cash given during funerals (5 4:: Bai Jin).
The number 8 is considered lucky (for its homophone for "wealth"), and $8 is commonly
found in the red envelopes in the US. The number six (75, lit) is also very lucky as it sounds
like 'smooth' (i, lit), in the sense of having a smooth year. Sometimes chocolate coins are
found in the red packets.

Odd and even numbers are determined by the first digit, rather than the last. Thirty and
fifty, for example, are odd numbers, and are thus appropriate as funeral cash gifts. However,
it is common and quite acceptable to have cash gifts in a red packet using a single bank note
- with ten or fifty yuan bills used frequently.

The act of requesting for red packets is normally called (Mandarin): - 41f3, ZA)2.
(Cantonese): 2. A married person would not turn down such a request as it would
mean that he or she would be "out of luck” in the new year.

Gift exchange

In addition to red envelopes, which are usually given from elder to younger, small gifts (usually
of food or sweets) are also exchanged between friends or relatives (of different households)
during Chinese New Year. Gifts are usually brought when visiting friends or relatives at their
homes. Common gifts include fruits (typically oranges, and never pears), cakes, biscuits,
chocolates, candies, or some other small gift.2

Markets

Markets or village fairs are set up as the New Year is approaching. These usually open-air
markets feature new year related products such as flowers, toys, clothing, and even fireworks. It
is convenient for people to buy gifts for their new year visits as well as their home decoration. In
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some places, the practice of shopping for the perfect plum tree is not dissimilar to the Western
tradition of buying a Christmas tree.

Fireworks

. A Chinese man setting off fireworks during Chinese New Year in

£ Shanghai. Bamboo stems filled with gunpowder that were burnt to
create small explosions were once used in ancient China to drive
away evil spirits. In modern times, this method has eventually
evolved into the use of firecrackers during the festive season.
Firecrackers are usually strung on a long fused string so it can be
hung down. Each firecracker is rolled up in red papers, as red is
auspicious, with gunpowder in its core. Once ignited, the
firecracker lets out a loud popping noise and, as they are usually strung together by the
hundreds, the firecrackers are known for their deafening explosions that are thought to scare
away evil spirits. See also Myths above. The burning of firecrackers also signifies a joyful time of
year and has become an integral aspect of.

Clothing
Chinese New Year festival in Chinatown, Boston

' Clothing mainly featuring the colour red or bright colours is commonly
worn throughout the Chinese New Year because it was once believed
that red could scare away evil spirits and bad fortune. In addition, people
typically wear new clothes from head to toe to symbolize a new
beginning in the new year. Wearing new clothes also symbolizes having
more than enough things to use and wear in the new year.

Symbolism
See also: Fu character

As with all cultures, Chinese New Year traditions incorporate elements that are symbolic of
deeper meaning. One common example of Chinese New Year symbolism is the red
diamond-shaped ft characters (Chinese: f§#, Cantonese and Hakka: Fook, literally "blessings,
happiness"), which are displayed on the entrances of Chinese homes. This sign is usually
seen hanging upside down, since the Chinese word {#| "upside down", is homophonous or
nearly homophonous with % "arrive" in all varieties of Chinese. Therefore, it symbolizes
the arrival of luck, happiness, and prosperity.

Red is the predominant colour used in New Year celebrations. Red is the emblem of joy, and
this colour also symbolizes virtue, truth and sincerity. On the Chinese opera stage, a painted
red face usually denotes a sacred or loyal personage and sometimes a great emperor.
Candies, cakes, decorations and many things associated with the New Year and its
ceremonies are coloured red. The sound of the Chinese word for “red” ( £L) is “hong” in

NUMI Curriculum: Social Studies, Holidays, Seasons and Culture Grades 1-3



Mandarin (Hakka: Fung; Cantonese: Hoong) which also means “prosperous.” Therefore, red
is an auspicious colour and has an auspicious sound.

Nianhua
Nianhua can be a form of Chinese coloured woodblock printing, for decoration during
Chinese New Year.?”

Flowers
The following are popular floral decorations for the New Year and are available at new year
markets.

Floral Decor Meaning
Plum Blossom symbolizes luck

Kumguat symbolizes prosperity

Narcissus symbolizes prosperity

Bamboo a plant used for any time of year

Sunflower means to have a good year

Eggplant a plant to heal all of your sickness

Chom Mon Plant a plant which gives you tranquility

The Koi fish is usually seen in paintings. Decorated food
Fish depicting the fish can also be found. It symboli